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Looking  at  English  Language  Arts  9 


English  Language  Arts  is  an  important  part  of  your  education  because  it  teaches  you 
communication  skills  that  you’ll  use  throughout  your  life.  These  skills  help  you  connect  with 
other  people  in  your  family,  your  community,  your  work  place,  in  literature,  and  the  world. 

It’s  hoped  that  you’ll  find  this  course  interesting  and  that  in  working  through  it  you’ll 
improve  your  communication  skills. 

To  complete  this  course,  you’ll  need  the  following  course  components: 

• eight  Student  Module  Booklets 

• sixteen  Assignment  Booklets 

• the  Junior  High  English  Language  Arts  Handbook 

• the  textbook  Gage  Crossroads  9 

• the  English  Language  Arts  9 Audio  CD 

• the  English  Language  Arts  9 CD-ROM 

• the  Researching  and  Making  Presentations  CD-ROM  (used  in  Module  4 only) 

• a novel,  which  you’ll  choose  from  a list  provided 

• a blank  audiocassette  (or  alternate  method  of  submitting  voice  recordings) 


You’re  encouraged  to  make  use  of  the  two  CD-ROMs,  which  are  included  in  your  course 
package.  As  well,  there  are  opportunities  in  English  Language  Arts  9 to  search  for 
information  on  the  Internet.  Therefore,  it  would  be  helpful  to  have  access  to  a 
multimedia-capable  computer  with  a CD-ROM  drive  and  an  Internet  connection.  If  you 
don’t  have  access  to  such  a computer  at  home  or  at  school,  maybe  you  can  arrange  to  use 
one  at  the  local  library  or  at  the  home  of  a friend. 


In  addition  to  the  previously  mentioned  course  components,  you  should  have  the  following 
materials  and  have  access  to  the  following  resources: 

• a notebook  or  binder  with  lined  paper 

• a journal  (scribbler  or  key-tab) 

• a dictionary 

• a thesaurus 

• a multimedia  computer 

• a CD  player 

• a way  of  recording  your  voice  (audiocassette  recorder  or  appropriate  computer 
software  and  hardware) 

• a television  and  VCR 
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ASSESSMENT 


There  are  two  Assignment  Booklets  for  each  of  the  eight  modules  of  this  course.  Your  work 
in  these  Assignment  Booklets  will  be  submitted  to  your  teacher  for  evaluation.  If  you  have 
difficulty  with  any  of  the  assignments,  you  should  consult  your  teacher. 

Your  final  mark  in  this  course  will  be  determined  by 


the  quality  of  your  work  in  the  Assignment  Booklets 
how  well  you  score  on  the  test(s) 

your  performance  on  any  other  work  that  your  teacher  may  assign 

any  other  criteria  (effort,  attitude,  neatness,  and  so  on)  established  by  your  teacher  or 
your  school 


Your  teacher  or  school  will  provide  information  about  how  your  marks  will  be  distributed. 


Strategies  for  Completing  This  Course 

Organize  your  materials  and  work  area  before  you  begin:  Student  Module  Booklets, 
textbook,  notebook,  journal,  dictionary,  thesaurus,  pens,  pencils,  and  so  on.  Make  sure  you 
have  a quiet  area  in  which  to  work,  away  from  distractions. 

Many  of  the  learning  outcomes  that  you  need  to  be  able  to  demonstrate  in  English  Language 
Arts  9 involve  your  skills  in  working  with  others.  Therefore,  you’re  encouraged  to  work  with 
a partner  throughout  this  course.  In  the  activities  that  you  will  do  in  each  section,  you’ll  often 
encounter  instructions  asking  you  to  work  with  a partner  or  in  a group.  While  it  is  possible  to 
do  much  of  this  work  on  your  own,  you’ll  likely  get  much  more  out  of  it  if  you  collaborate 
with  others.  Your  partner  can  be  a friend,  classmate,  or  family  member.  You  don’t  need  to 
work  with  the  same  partner  all  of  the  time.  Work  with  anyone  who  is  available  when  you 
need  a partner.  If  you’re  having  problems  arranging  for  a study  partner,  contact  your  teacher. 

Look  for  the  Going  Lurther  icon  in  the  margins.  This  icon  signals  optional  enrichment 
material.  Going  Lurther  may  provide  opportunities  for  you  to  further  investigate  or  research  a 
topic  or  concept  that  you  have  explored  in  the  activity.  Going  Lurther  may  also  give  you  a 
chance  to  apply  your  knowledge  and  skills  in  a practical  way.  Glance  over  the  Going  Lurther 
materials  that  you’ll  encounter  from  time  to  time.  If  the  material  interests  you  or  if  you  feel  it 
provides  information  that’s  new  to  you  or  would  help  you  learn  something  that  had  been 
giving  you  trouble,  spend  some  time  on  the  Going  Lurther.  If  the  Going  Lurther  doesn’t 
interest  you  and  you  already  know  all  of  the  material  presented,  you  may  choose  to  ignore  it 
and  carry  on  with  your  other  work. 

To  achieve  success  in  this  course,  be  sure  to  read  all  of  the  directions  carefully  and  work 
slowly  and  systematically  through  the  material  in  the  Student  Module  Booklets.  Remember, 
it’s  the  work  you  do  in  the  Student  Module  Booklets  that  will  prepare  you  for  your 
assignments.  Try  to  set  realistic  goals  for  yourself  each  day;  and  when  you’ve  set  them,  try  to 
stick  to  them.  Do  your  assignments  regularly,  and  don’t  forget  to  review  and  proofread  your 
work  before  sending  it  to  your  teacher.  Careful  work  habits  will  greatly  increase  your 
chances  for  success  in  English  Language  Arts  9! 


You  will  find  many  visual  cues  in  this  course.  There  are  several  items  in  the  margins.  Read  the 
following  explanations  to  diseover  what  the  various  ieons  prompt  you  to  do. 


Crossroads  9 QQ  \ signals  you  to  read  or  view  something  in  the  textbook. 


Handbook  n \ ^^is  icon  signals  you  to  refer  to  your  Junior  High  English 
Language  Arts  Handbook. 

This  icon  signals  you  to  go  to  the  Assignment  Booklet. 

This  icon  signals  you  to  use  the  Internet  (optional). 


Videocassette 


\ 


This  icon  signals  you  to  watch  an  optional  video. 


Audio 


This  icon  signals  you  to  listen  to  something  on  the  English 
Language  Arts  9 Audio  CD. 


Group  Work 


\ 


This  icon  signals  you  to  get  together  with  a partner,  home 
instructor,  or  group. 


CD-ROM 


This  icon  signals  you  to  access  information  on  the  English 
Language  Arts  9 CD-ROM  or  the  Researching  and  Making 
Presentations  CD-ROM  (used  in  Module  4 only). 


Strategies 


\ 


This  icon  signals  a strategy  that  you  might  find  useful. 


Television 


This  ieon  signals  you  to  view  something  on  TV. 


Going  Further 


This  ieon  signals  optional  enrichment  material. 
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Section  1 : Choices  and  bdci^ions 


Section  2:  The  Theme  of  Cbrrtp'dssjon 


Section  3:  Voicing  Your  Views 


DO  THE  RIGHT 
THING 


Your  journey  through  English  Language  Arts  9 is  rapidly  nearing  its  end.  In  this  part  of  your 
journey,  you’ll  think  about  issues.  As  you  go  about  your  daily  activities,  you’re  no  doubt  aware  that 
around  you  people  are  discussing  different  issues.  You  hear  people  expressing  their  opinions  on 
almost  anything  and  everything.  You  probably  voice  your  own  opinion  on  many  issues. 

In  this  module,  you’ll  see  that  people  express  their  opinions  in  many  ways — through  poems,  stories, 
essays,  editorials,  speeches,  letters,  and  plays.  You’ll  also  have  a chance  to  express  your  own  opinion 
on  an  issue  that’s  important  to  you. 
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Choices  and  Decisions 

You  make  decisions  every  day.  Some  decisions,  like  choosing  what  to  wear,  are  easy.  Others,  such  as 
decisions  involving  education  and  careers,  are  more  difficult.  This  is  because  you  might  feel 
overwhelmed  by  the  number  of  possible  choices  or  because  of  all  the  pros  and  cons  that  need  to  be 
weighed.  Or  perhaps  it’s  simply  because  you  don’t  feel  that  you  have  enough  information  to  make 
such  important  choices  just  yet. 

Often  people  hesitate  when  faced  with  a decision  between  two  courses  of  action  because  both 
alternatives  have  obvious  advantages  and  disadvantages  and  neither  one  is  completely  satisfactory.  A 
situation  like  this  is  called  a dilemma.  It’s  no  wonder  that  people  often  procrastinate  when  they’re 
faced  with  a tough  choice. 

In  this  section,  you’ll  read  a poem  and  two  stories,  and  listen  to  a story  about  making  choices.  You’ll 
examine  the  choices  made  by  characters  in  literature  and  compare  them  to  the  types  of  choices  that 
you  might  make  under  similar  circumstances.  You’ll  also  look  at  some  more  choices  that  writers 
make  to  improve  their  written  communication. 

When  you’ve  completed  this  section,  you  should  have  improved  your  ability  to  interpret  poems  and 
stories,  and  you  should  know  how  to  combine  ideas  in  sentences  by  using  various  types  of  phrases. 


Activity  1 : Testing  integrity 


Have  you  ever  been  tempted  to  do  something  _ 

that  you  know  is  wrong?  Suppose  you  find  a ^ ‘ 

wallet  lying  on  a path.  When  you  look  inside,  . ' CO 

you  see  identification  and  money.  Maybe  you  . ‘ 

think  about  how  you’d  spend  the  cash.  You 
might  also  tell  yourself  that  no  one  would  ever 

know  you  had  taken  the  money.  The  temptation  ?\\\  \ V ' ^ 

to  take  and  spend  it  might  be  overwhelming. 

On  the  other  hand,  your  conscience  might  remind  you 

that  the  wallet’s  owner  may  need  the  money  even  more  than  you  do.  And,  of 

course,  you  know  that  it’s  wrong  to  take  what  belongs  to  someone  else. 

You  may  experience  a sense  of  anguish  (suffering  or  distress)  as  you  try  to  make  a 
decision.  What  you  decide  will  depend  on  many  things — your  need  for  money. 

your  family’s  attitudes,  your  past  experiences,  and  your  moral  values.  The 
dilemma  j>  dilemma  that  you’re  facing  is  similar  to  other  dilemmas  that  you’ll  face 
a situation  in  throughout  your  life.  Your  choice  demonstrates  how  much  integrity  you  have. 


which  you’re 
faced  with  a 
choice  between 

two  or  more 

undesirable 

alternatives 

integrity’^ 

honesty  and 
sincerity 

Write  a response  in  your  journal  after  considering  the  following 
questions:  f 4^ 

• If  you  found  a walletv  would  you  feel  tempted  to  take ' ‘ ■ Y F v,»  ry 
the  money?  What  choice  would  you  make  and  why?  ; 

• What  similar  dilemmas  have  you  faced?  How  have  I 

you  resolved  these  situations?  ? ;;v4  / 

ft  ff  *f^  i ffi  f - ft,  .i.’f  1 

• How  important  is  it  for  people  to  demonstrate 

integrity  in  their  lives?  ‘ 

. ......  'Ml,.  , 

# M/h  . mil  Jfc.  J»i 

In  the  following  poem,  the  speaker’s  integrity  is  tested  when  he  is  tempted  to  do 
something  wrong.  As  you  read  the  poem,  think  about  the  speaker’s  dilemma  and  his 
decision. 

/ '0 
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Fifteen 

by  William  Stafford 


South  of  the  Bridge  on  Seventeenth 
I found  back  of  the  willows  one  summer 
day  a motorcycle  with  engine  running 
as  it  lay  on  its  side,  ticking  over 
slowly  in  the  high  grass.  I was  fifteen.  5 

I admired  all  that  pulsing  gleam,  the 
shiny  flanks,  the  demure  headlights 
fringed  where  it  lay  I led  it  gently 
to  the  road  and  stood  with  that 
■'’companion,  ready  and  friendly.  1 was  fifteen.  10 

We  could  find  the  end  of  a road,  meet 
the  sky  out  on  Seventeenth.  I thought  about 
hills,  and  patting  the  handle  got  back  a 
confident  opinion,  On  the  bridge  we  Indulged 
a forward  feeling,  a tremble.  I was  fifteen.  15 

Thinking,  back  farther  in  the  grass  I found 
the  owner,  just  coming  to,  where  he  had  flipped 
over  the  rail.  He  had  blood  on  his  hand,  was  pale— 

I helped  him  walk  to  his  machine.  He  ran  his  hand 
over  it,  called  me  good  man,  roared  away.  20 


I stood  there,  fifteen. 


1.  What  evidence  in  the  poem  suggests  that  the  speaker  is  a boy? 

2.  What  is  the  speaker’s  dilemma? 


' William  Stafford,  Fifteen,  in  Stories  That  Could  Be  True  (St.  Paul:  Gray  wolf  Press,  1964).  Reprinted  by  permission. 


Section  1 : Choices  and  Decisions 


11 


\ 


3.  The  poet  uses  imagery  to  help  you  imagine  the  speaker’s  situation. 


a.  How  does  the  speaker  feel  about  riding  a motorcycle?  (Quote  one  line  to 
support  your  answer.) 

b.  How  does  the  poet  describe  the  motorcycle  in  this  poem?  (Quote  some  of  the 
words  that  the  poet  uses.) 

c.  What  is  the  effect  of  choosing  these  words  to  describe  the  motorcycle? 


ire  your  responses  with  those  in  the  Appendix,  Section  1 : Activity  1 on  page  83 


denotation 

the  literal 
meaning  of  a 
word 


connotation 


the  emotional 
charge  that  a 
word  carries 


Poets,  like  William  Stafford,  know  the  power  of  words.  They  use  a few,  carefully 
chosen  words  to  create  a powerful  image,  mood,  or  message.  For  example,  Stafford 
knew  that  the  words  pulsing  gleam  would  create  a different  response  in  readers  than 
the  word  shiny — even  though  both  choices  have  the  same  denotation  (or  dictionary 
meaning). 

However,  poets  aren’t  the  only  writers  who  need  to  choose  their  words  carefully.  All 
writers  can  improve  the  effectiveness  of  their  writing  by  being  aware  of  the 
connotation,  or  emotional  impact,  of  the  words  they  choose. 


CD-ROM 


View  the  segment  entitled  Connotation  and  Denotation  on  your  English  Language 
Arts  9 CD-ROM. 


Handbook 


Your  Junior  High  English  Language  Arts  Handbook  has  more  information  about 
connotation  and  denotation  in  Section  3:  Writing  Effectively. 


4.  a.  What  does  the  speaker  in  the  poem 
decide  to  do  in  the  end? 

b.  Why  does  he  make  this  choice? 

c.  How  does  he  feel  about  his  choice? 

(Look  at  the  last  line  of  the  poem.) 

d.  How  does  this  speaker  demonstrate  integrity? 

Poets  often  signal  important  ideas  in  poems  by  repeating  words.  As  well,  the  titles  of 
poems  sometimes  signal  something  important. 


5.  a.  How  many  times  does  the  poet  repeat  the  word  “fifteen”  in  this  poem? 
b.  Why  does  the  poet  emphasize  the  age  of  the  speaker? 


/ 
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6.  Which  statement  is  the  best  theme  for  the  poem?  Give  a reason  for  your  choice. 


A.  Honesty  is  the  best  policy. 

B.  You  should  never  steal  someone  else’s  property. 

C.  Doing  the  right  thing  gives  you  satisfaction  and  demonstrates  your  integrity. 

D.  Even  though  people  make  a morally  correct  choice,  they  may  still  feel  regret. 


Compare  your  responses  with  those  in  the  Appendix,  Section  1:  Activity  1 on  page  83.  ; ^ 


»\  you’ll  listen  to  a story  called  “The  Purple  Children”^  on  track  #6,  Disk  2 of  your 

U lO  English  Language  Arts  9 Audio  CD. 


This  story  takes  place  during  the  1950s  on  an  island  called 
Cyprus  in  the  eastern  Mediterranean  Sea.  At  that  time,  although 
most  of  the  residents  were  Greek,  the  British  governed  the  island. 
The  Greeks,  who  opposed  British  control,  engaged  in 
revolutionary  acts  to  demonstrate  their  desire  for  union  with 
Greece.  In  this  story,  a teenage  girl  faces  a serious  dilemma. 


itrategies 


Internet 

h 


As  you  listen  to  the  story,  you  might  hear  some  words  that  may  be  unfamiliar  to  you 
or  that  seem  to  be  used  differently  than  you’re  used  to.  The  author,  Edith  Pargeter, 
was  bom  in  Britain,  and  this  fact  is  evident  in  her  word  usage.  Eor  example,  the  word 
torch  means  flashlight  and  the  word  register  means  classroom  attendance  list.  You 
may  hear  other  words  that  aren’t  commonly  used  in  Canadian  English.  If  you’re  not 
sure  about  the  meaning  of  a word,  or  how  it’s  being  used  in  the  story,  use  context 
clues  to  figure  out  what  it  means  or  consult  a dictionary. 

There  are  several  good  online  dictionaries  on  the  Internet.  You’ll  find  some  useful 
online  encyclopedias,  writer’s  handbooks,  thesaumses,  and  grammar  reference  works, 
as  well.  Check  them  out. 


You  may  want  to  read  the  following  questions 
about  the  story  before  you  begin  listening  to  it. 

7.  a.  Why  do  the  girl  and  boy  want  to  raise  their 
flag  in  the  British  fort? 

b.  How  does  the  girl  distract  the  sentry  so 
that  the  boy  can  raise  the  flag? 


' Edith  Pargeter,  The  Purple  Children  (London:  Peters,  Fraser  and  Dunlop,  n.d.).  Reprinted  by  permission. 

fS 
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a..- 


8.  a.  What  is  the  British  major’s  plan  to  find  the 

girl? 

b.  Why  does  the  major  think  it’s  important  to 
find  both  the  girl  and  boy? 

9.  a.  What  dilemma  does  Mariposa  face? 

b.  How  does  the  author  foreshadow  Teo’s  plan 
to  prevent  Mariposa’s  arrest? 


c.  How  do  the  children  defeat  the  major? 


Not  everyone  measures  integrity  in  the  same  way.  For  example,  a person  who  kills  an 
enemy  may  be  admired  by  his  people  but  despised  by  his  enemies.  Think  about  the 
character  of  Mariposa  in  the  story  you’ve  just  heard. 

10.  How  would  each  of  the  following  characters  judge  Mariposa’s  integrity? 


a.  Mariposa’s  friends  and  relatives 

b.  the  headmaster  (principal  of  the  school) 

c.  the  British  major 


^ ; 

I Compare  your  responses  with  those  in  the  Appendix,  Section  1: 


page  ay  ^'\ 


Internet 


Going  Further 


There’s  a great  deal  of  information  on  the  Internet  about  many  of  the  authors  whose 
works  you’ve  read  in  this  course.  Many  of  these  works  are  also  available  online.  In 
addition  to  short  stories,  Edith  Mary  Pargeter  wrote  a large  number  of  novels,  many 
of  which  have  been  made  into  movies.  You’re  probably  familiar  with  some  of  her 
literature. 


To  learn  more  about  author  Edith  Mary  Pargeter  and  the  stories  and  novels  she  wrote, 

, use  the  search  term  Edith  Pargeter.  Also  try  the  search  term  Ellis  Peters  because 

pseudonym  Pargeter  wrote  some  of  her  novels  under  this  pseudonym. 

a fictitious  name 

used  by  an  author  Activity  1,  you’vc  read  a poem  about  a fifteen-year-old  boy’s  dilemma  and  listened 

to  a story  about  a teenage  girl’s  predicament.  You’ve  seen  that  people  don’t 
necessarily  judge  integrity  by  the  same  standards.  You’ve  also  seen  the  importance  of 
paying  attention  to  imagery,  the  repetition  of  words,  and  titles  in  poetry  because  they 
help  you  visualize  what  the  writer  is  describing,  and  they  signal  important  ideas.  In 
the  next  activity,  you’ll  read  a story  about  a dilemma  that  a student  faces  in  school. 
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Activity  2:  Procrastination:  Delaying  Your  Decision 


procrastinate 

to  put  off  making 
a decision  for  as 
long  as  you  can 


Do  you  have  a tendency  to  procrastinate?  Do 
you  sometimes  feel  so  overwhelmed  by  all  of  the 
things  you  need  to  do  that  you  wind  up  doing 
very  little,  or  nothing  at  all?  It  happens  to 
everyone  at  some  point. 

However,  some  people  are  better  able  to  cope 
with  such  a situation — they  don’t  procrastinate 
for  long  before  they  deal  with  their  situation  and 
put  it  behind  them.  Do  you  have  these  coping 
skills? 


When  someone  gives  you  a big  job,  how  do  you  approach  it?  For  example,  how  do 
you  deal  with  your  English  Language  Arts  9 course  work  and  assignments?  Do  you 
make  a plan  and  get  started  immediately,  or  do  you  delay  for  as  long  as  you  can? 
Think  about  your  own  method  of  dealing  with  a big  assignment,  such  as  writing  a 
report  or  a story. 


Write  a response  in  your  journal  after  considering  the  following  questions: 

• Do  you  wait  until  the  last  minute  to  get  started  on  a big  assignment? 

• Do  you  approach  some  work  eagerly,  but  delay  when  you’re  given 
something  to  do  that  you  dislike? 

• Have  you  ever  found  yourself  in  a situation  where  you  were  unable  to  meet 
your  time  deadlines  because  you  didn’t  start  your  work  soon  enough? 

• What  could  you  do  to  improve  the  way  you  approach  assignments? 

Procrastination  is  not  a good  strategy  for  coping  with  any  problem,  workload  issue,  or 
dilemma.  Procrastination  usually  results  in  additional  stress,  poor  results,  and 
sometimes  even  failure. 


Do  you  recall  making  a plan  in  Module  1 for  your  journey  through  English  Language 
Arts  9?  Look  back  at  your  plan  now.  Have  you  stuck  to  your  schedule?  Or  have  you 
fallen  behind? 
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Strategies 


If  you  have  problems  getting  started  on  a project,  here  are  some  tips  to  help  you. 


Tip  #1 : Divide  a big  job  or  project  into  small  parts. 


This  essay  has  to  be  finished  by  Friday.  I’ll  split  it  into  four 
jobs.  Let’s  see.  The  first  step  is  getting  my  information  and 
ideas  together  and  making  an  outline.  The  next  task  is 
writing  my  first  draft.  Then  I’ll  do  my  revising  and  editing  and 
consult  with  a writing  partner.  The  last  job  will  be  writing  the 
good  copy. 


Tip  #2:  Develop  a schedule  for  yourself. 


These  science  questions  are  due  next  Tuesday.  Hmm. 
There  are  nine  questions.  If  I do  three  every  day,  I’ll  be 
finished  on  time. 


Tip  #3:  Use  a calendar  to  plan  your  work  schedule  for  the  next  week. 


I have  a big  report  to  finish  next  week.  And  I have  a math 
test  on  Wednesday.  Basketball  practice  is  on  Tuesday  and 
Thursday  nights.  That  means  I’d  better  start  studying  for  that 
math  test  on  Sunday.  I’ll  go  to  the  library  on  Monday  to  do 
the  research  for  my  report.  It’ll  be  a tough  week,  but  I’ll  get 
through  it. 


Crossroads  9 a 


The  story  that  you’ll  read  next  relates  to  the  theme  of  procrastination.  Read  “The 
Long  Journey”  on  page  292  of  Crossroads  9,  and  think  about  the  narrator’s  dilemma. 


1.  Why  does  the  author,  Sue  Mann,  use  the  first-person  point  of  view  to  tell  this 
story?  Think  about  the  advantages  of  using  this  point  of  view. 


Handbook 


To  review  narrative  points  of  view,  refer  to  Section  7:  Understanding  Literature  in 
your  Junior  High  English  Language  Arts  Handbook. 


2.  What  evidence  in  the  story  indicates  that  Walter,  the  narrator,  is  a frequent 
procrastinator? 
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3.  a.  What  dilemma  is  Walter  facing? 


b.  How  does  the  author  show  that  Walter’s  decision  to  plagiarize  the  story  from 
the  magazine  makes  him  feel  guilty? 


cliffhanger 

the 

a type  of  story 
ending  that  leaves 
the  reader  in 

4. 

suspense 

Think  about  the  ending  to  this  story.  Authors  sometimes 
prefer  to  conclude  a story  with  an  incomplete  or 
uncertain  ending.  When  the  reader  is  left  in  suspense, 


endings  or  cliffhangers? 

b.  How  does  the  ending  of  “The  Long  Journey’ 
leave  you  in  suspense? 


c.  In  what  way  is  the  ending  of  “The  Long  Journey”  ironic? 

5.  Have  you  thought  about  the  title  of  this  story?  Why  do  you  think  the  author  called 
it  “The  Long  Journey”? 

One  of  the  problems  with  dishonesty  is  that  once  you’re  caught,  people  lose  faith  in 
you.  You  gain  a reputation  for  having  no  integrity. 


6.  What  consequences  do  you  think  Walter  will  face  as  a result  of  his  cheating? 


Many  schools,  colleges,  and  universities  have  strict  policies  about  cheating.  The 
punishment  can  range  from  getting  a mark  of  zero  to  being  expelled. 

7.  How  do  you  think  students  like  Walter  should  be  punished  for  cheating? 


h 


Compare  your  responses  with  those  in  the  Appendix,  SectiohT:  Activity  2 on  page  84. 


\ 


While  reading  the  story  “The  Long  Journey,”  you  examined  some  of  the  choices  that 
a story  writer  can  make.  You  discovered  how  the  storywriter’s  choice  of  narrative  point 
of  view  can  affect  the  way  the  story  is  told  and  how  the  reader  experiences  the  story. 
Another  choice  is  in  the  way  to  end  a story,  such  as  by  using  a cliffhanger  ending. 


In  the  story  “The  Long  Journey,”  you  witnessed  the  dilemma  that  a character  created 
for  himself  through  his  procrastination.  By  the  time  he  was  ready  to  make  a decision, 
all  of  his  choices  had  undesirable  consequences.  In  the  end,  he  chose  to  cheat.  In  the 
next  activity,  you’ll  read  another  story  about  cheating,  and  you’ll  examine  more 
choices  available  to  story  writers. 
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Activity  3:  Weighing  the  Pros  and  Cons 


Do  you  believe  in  winning  at  all  costs?  People  today  face  competition  in  sports, 
school,  politics,  business,  and  sometimes  even  in  their  personal  and  social  lives.  The 
temptation  to  get  an  advantage  by  doing  something  dishonest  is  often  hard  to  resist. 


Suppose  you  were  an  Olympic  athlete.  Would  you  use  drugs  to  give  you  a better 
chance  to  win  a medal?  Or  suppose  that  you  were  playing  in  an  important  basketball 
or  hockey  game.  Imagine  that  the  score  is  tied,  and  there  are  only  a couple  of  minutes 
left  in  the  game.  Would  you  do  something  illegal  to  stop  your  opponent  from  scoring? 


h 

Write  a response  in  your  journal  after  considering  the  following  questions: 

• Do  you  believe  that  winning  is  the  only  thing  that  counts?  If  not,  what  else 
is  important? 

• In  your  opinion,  should  athletes  be  punished  for  cheating  to  win?  Why  or 
why  not? 

• Have  you  ever  been  tempted  to  do  something  dishonest  to  win?  What  choice 
did  you  make? 
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}ssroads  9 a 


Strategies 


The  next  story  that  you’ll  read  in  Crossroads  9 is  called  “And  the  Lucky  Winner 
Is...,”  beginning  on  page  273.  As  you  read  this  story,  think  about  the  crisis  these 
characters  face  and  the  way  they  deal  with  the  situation.  Also  make  note  of  any 
unfamiliar  words;  use  context  clues  to  determine  their  meanings. 


1.  In  your  notebook,  make  a chart  like  the  one  that  follows.  The  chart  lists  several 
words  from  the  story.  Beside  each  word  is  the  number  of  the  page  in  Crossroads  9 
where  the  word  is  found.  Write  the  meaning  of  each  word,  using  context  clues  or 
a dictionary.  Add  any  other  unfamiliar  words  from  the  story  that  you  want  to  add 
to  your  vocabulary. 


‘ nauseated  : 273 

f ....-'A;:. . . . . \ v-  ■. . . i 

\ ^ ^ .?i 

, telekinesis  273  i 

f . ' ■ ‘ - \ 

— 

!.'■  .>:■*  1 

i telepathy  273  | 

; manoeuvring  273 

I 

\ thermal  ^ 273  i 

1 paraplegic  277  1 

i irreconcilable  279 

j : i 

1 permeable  279 

, ■.  . i 

1 garish  280 

j android  ^ ..  281  ^ 

j frenetically  282 

I * ' \ 

2.  What  evidence  suggests  that  this  story  is  set  in  the  future? 
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foreshadowing 

providing  a hint 
about  events  that 
will  occur  later  in 
a story 


The  author  uses  foreshadowing  when  she  describes  Jon’s  special  skills  at  the 
beginning  of  the  story.  As  you  probably  remember,  foreshadowing  is  giving  a hint 
about  events  that  will  occur  later  in  the  story. 

3.  a.  What  special  ability  does  Jon  possess? 


b.  What  later  events  is  the  author 
foreshadowing  by  describing  Jon’s 
unusual  abilities? 


4.  As  you  may  recall,  the  initial  incident  of 
the  story  is  the  event  that  begins  the 
conflict  or  problem.  What  event  is  the 
initial  incident  in  this  story? 


Nev’s  accident  makes  him  a paraplegic.  However,  in  this  futuristic  society,  science 
has  made  advances  in  treating  spinal  injuries. 


5.  What  problems  do  Nev  and  his  mother  face? 


6.  a.  What  dilemma  does  Jon  face  in  his  desire  to  help  Nev? 

b.  How  does  Jon  resolve  his  dilemma? 

c.  How  does  Peri  feel  about  her  brother’s  decision? 


When  you  read  “The  Long  Journey,”  you  were  left  in  suspense  at  the  end  of  the  story 
because  the  author  chose  to  use  a cliffhanger  ending.  In  the  story  “And  the  Lucky 
Winner  Is. . the  author  chose  to  create  an  ending  that  isn’t  completely  certain  but 
provides  the  reader  with  a likely  outcome. 

7.  What  outcome  in  “And  the  Lucky  Winner  Is. . .”  does  the  author  suggest  in  the  last 
sentence  of  the  story? 


.«)  . ...  ™ 

/ Compare  your  responses  with  those  in  the  Appendix,  Section  1 : Activity  3 on  page  86. 


pros  and 
cons 

the  arguments  for 
and  against  a 
position  or  action 


When  Jon  is  trying  to  make  the  right  choice  about  helping  Nev,  he  considers  the  pros 
and  cons  of  each  alternative.  He  weighs  the  arguments  for  and  against  using  his 
powers  to  win  the  hospital  lottery.  He  considers  both  the  good  and  bad  consequences 
of  his  decision.  You  probably  do  the  same  thing  when  you’re  making  an  important 
decision. 
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Suppose  for  a moment 
that  you  were  writing  a 
math  test.  Your  best 
friend,  who  sits  across 
from  you  in  class,  has 
had  trouble 

understanding  this  unit. 
The  way  that  you’re 
sitting,  it’s  possible  to 
let  your  friend  see  your 
answers.  What  do  you 
do? 


8.  Make  a chart  in  your  notebook  like  the  one  that  follows.  Complete  the  chart  by 
listing  as  many  pros  and  cons  as  you  can  think  of  to  help  you  make  your  decision 
about  helping  your  friend.  Think  about  the  consequences  of  each  choice. 


Compare  your  responses  with  those  in  the  Appendix,  Section  1:  Activity  3 on  page  87. 


\ 


Write  a response  in  your  journal  after  considering  the  following  questions: 

• Would  you  help  your  friend  by  revealing  your  answers? 

• Which  arguments  are  stronger,  the  pros  or  cons? 

• What  would  you  tell  your  friend  after  the  test? 

• How  would  your  other  friends  and  your  family  feel  about  this  situation? 


In  this  activity,  you’ve  read  a story  about  a person  with  special  powers  who  faces  a 
dilemma  about  how  he  should  use  his  abilities.  You’ve  seen  that,  when  you’re  making 
an  important  decision,  you  might  choose  to  consider  the  pros  and  cons  of  each 
alternative.  Considering  all  of  the  pros  and  cons  can  help  you  make  a choice. 

Through  reading  the  story  “And  the  Lucky  Winner  Is. . you  examined  how  writers 
can  use  foreshadowing  to  make  their  writing  more  effective  and  appealing.  In  the  next 
activity,  you’ll  examine  other  choices  that  writers  can  make. 
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Activity  4:  Combining  Ideas  with  Phrases 


A Writer’s  Choices 

Like  everyone  else,  writers  have  to  make  decisions.  The  process  of  writing  involves 
many  choices.  You  already  know  about  many  of  these  choices.  Here  are  just  a few  of 
the  things  that  writers  have  to  make  decisions  about  at  some  point  during  the  writing 
process: 

• topic 

• purpose 

• role 

• audience 

• form  (story,  essay,  letter,  poem,  and  so  on) 

• tone 

• organization 

• diction  (word  choice) 

• sentence  types 

• sentence  lengths 

Some  decisions  are  relatively  easy  to  make.  Others  are  more  difficult.  Some  of  the 
toughest  choices  that  writers  make  occur  at  the  revision  stage.  (Do  you  remember 
what’s  involved  at  the  revision  stage  of  the  writing  process?  If  not,  review  Section  3: 
Activity  3 of  Module  1.) 

There  are  many  ways  to  improve  your  sentences  by  making  them  clearer  and  more 
interesting.  This  activity  will  demonstrate  how  you  can  make  your  sentences  better  by 
connecting  ideas  with  various  types  of  phrases. 
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You  may  have  already  mastered  these  skills  on  your  own  or 
in  previous  English  language  arts  courses.  To  be  certain  that 
you  already  have  these  skills,  skim  Activity  4.  if  you’re 
■ confident  that  you  understand  this  material  and  already  use 
these  skills  to  write  more  effectively,  you  may  proceed  to  the 
kM.  Section  1 Conclusion.  Then  you  may  turn  to  Assignment  1 in 
E Assignment  Booklet  7A.  If  you  decide  you  need  to  develop 
these  skills  further,  continue  with  Activity  4. 


In  the  writing  that  you  do  from  now  on,  you’ll  be  expected  to 
demonstrate  your  skills  in  connecting  ideas  with  various 
types  of  phrases. 


English  Language  Arts  9;  Module  7 


Creating  Effective  Sentences:  A Quick  Review 

In  previous  modules,  you  learned  that  effective  sentences  can  be  created  in  many 
ways.  Review  what  you  already  know  about  sentences. 


■landbook 


Sentence  Basics 

The  following  is  some  basic  information  that  good  writers  keep  in  mind  when  they 
create  effective  sentences: 

• Sentences  are  groups  of  words  with  subjects  and  verbs.  An  incomplete  sentence 
is  called  a fragment. 

• If  you  try  to  join  two  sentences  with  only  a comma,  you  create  a run-on 
sentence  or  comma  splice. 

• If  you  join  two  sentences  without  using  a conjunction  or  semicolon  or  other 
acceptable  joining  technique,  you  create  a run-on  sentence. 

• Variety  in  sentence  structure  is  important.  You  should  try  to  vary  the  length, 
type,  and  beginnings  of  your  sentences. 

For  more  information  about  creating  effective  sentences,  refer  to  Section  3:  Writing 
Effectively  in  your  Junior  High  English  Language  Arts  Handbook. 


Variety  in  Sentence  Structure:  Combining  Ideas 


One  way  to  achieve  variety  in  your  sentence  structure  is  to  join 
your  ideas  in  different  ways.  You’ve  already  learned  several 
methods  for  combining  ideas  in  sentences: 


• Coordinating  conjunctions  {and,  but,  or,  for,  so, 
nor,  yet)  can  be  used. 


• Subordinating  conjunctions  (such  as,  if  when, 
that,  although)  can  be  used. 


• Semicolons  and  colons  can  be  used.  Semicolons 
are  often  assisted  by  conjunctive  adverbs. 


^andbook 


You  can  find  a list  of  subordinating  conjunctions  and  conjunctive  adverbs  in  your 
Junior  High  English  Language  Arts  Handbook  in  Section  2:  Grammar. 
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Using  Phrases  to  Combine  Ideas 

Another  way  to  combine  ideas  in  sentences  is  to  use  phrases.  Here  are  some  things  to 
keep  in  mind  about  phrases: 

• A phrase  is  a group  of  words  that  has  no  complete  verb. 

• A phrase  can’t  stand  by  itself;  it  has  to  be  attached  to  a clause  (a  group  of  words 
that  has  a subject  and  a verb). 

• A phrase  is  created  by  dropping  words  from  a clause.  (The  subject  or  part  of  the 
verb  or  sometimes  both  subject  and  verb  are  dropped.) 


Using  a variety  of  phrases  will  help  you  combine  ideas  to  create 
effective  sentences.  In  this  activity,  you’ll  discover  how  easy  it  is 
to  connect  your  ideas  using  the  following  types  of  phrases: 


prepositional 

infinitive 

appositive 

participial 


ar 


Prepositional  Phrases 

A prepositional  phrase,  as  you  may  recall,  is  a phrase  (that  is,  a group  of  words 
without  a subject  or  verb  working  together)  that  begins  with  a preposition.  You 
studied  prepositions  in  Module  2 when  you  looked  at  the  eight  parts  of  speech. 
Prepositions,  you  should  remember,  are  connecting  words  like  under,  beside,  within, 
behind,  across,  and  into.  For  a list  of  commonly  used  prepositions,  see  page  5 1 of  the 
Junior  High  English  Language  Arts  Handbook. 


Prepositions  and  prepositional  phrases  are  common.  The 
following  sentence  contains  five  of  them: 

At  11  o’clock,  Marie  looked  at  her  watch  and 
strode  bravely  into  the  classroom  where  Mr.  Fung 
was  waiting  for  her  with  her  test  results. 

Can  you  spot  all  five  prepositional  phrases?  Here 
they  are: 


• at  11  o’clock 

• at  her  watch 

• into  the  classroom 

• for  her 

• with  her  test  results 
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In  a way,  whenever  you  create  a prepositional  phrase,  you’re  dropping  words  from 
one  sentence  and  attaching  that  sentence  to  another.  Look  at  these  two  short 
sentences: 

• Connie  left  her  bike. 

• The  bike  was  on  the  sidewalk. 

If  you  drop  The  bike  was  from  the  second  sentence,  you  can  connect  the  two 
sentences: 

Connie  left  her  bike  on  the  sidewalk. 


You  may  not  realize  it,  but  you  often  use  prepositional  phrases  when  you  speak  and 
write.  Take  a moment  to  reread  one  of  your  journal  entries  to  see  how  many 
prepositional  phrases  you  can  find. 


1.  Following  are  pairs  of  sentences.  In  each  pair,  one  contains  a prepositional  phrase. 
Drop  words  as  necessary  from  this  sentence,  and  join  this  sentence  to  the  other 
one.  In  each  of  your  new,  combined  sentences,  identify  the  prepositional  phrase. 


a. 


b. 


c. 


d. 


e. 


Darren  enjoyed  playing  ball.  He  played  ball  with  his 
friends. 

Frieda  was  walking.  She  was  walking  toward 
the  bridge. 

The  horse  cut  its  leg.  It  cut  it  during  the  race. 

Eve  waited  eagerly.  She  waited  beside  the 
store’s  entrance. 

This  happened  in  the  morning.  Ken  made 
breakfast. 


. il: 


Compare  your  responses  with  those  in  the  Appendix,  Section  1 : Activity  4 on  page  88. 


* 
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infinitive  Phrases 

Another  type  of  phrase  is  the  infinitive  phrase.  An  infinitive  phrase  begins  with  the 
infinitive  form  of  a verb.  In  the  English  language,  the  infinitive  form  of  a verb  has  the 
word  to  in  front  of  the  verb: 


• to  win 

• to  see 

• to  make 


• to  be 

• to  have 

• to  hope 


• to  dream 

• to  believe 

• to  create 


25  \ 


Section  1 : Choices  and  Decisions 


Infinitive  phrases  can  be  used  to  combine  ideas  in  a sentence.  Look  at  these  short 
sentences: 

• Colin  lit  the  fire. 

• Colin  wanted  to  destroy  the  letters. 

When  you  combine  these  sentences  using  an  infinitive  phrase,  you  may  get  a sentence 
like  the  following: 

Colin  lit  the  fire  to  destroy  the  letters. 


or 


To  destroy  the  letters,  Colin  lit  the  fire. 


You  can  see  that  infinitive  phrases  can  be  inserted  at  different  places  in  sentences.  As 
you  saw  in  Module  5,  one  way  to  vary  the  beginning  of  a sentence  is  to  use  an 
infinitive  phrase  in  front  of  the  subject. 


Strategies^ 


Something  to  keep  in  mind  is  that  to  is  also  a preposition,  so  it’s  easy  to  confuse  a 
prepositional  phrase  beginning  with  to  and  an  infinitive  phrase.  You  can  tell  the 
difference  if  you  remember  that  an  infinitive  phrase  begins  with  the  infinitive  form  of 
a verb. 


Look  at  this  example: 


Mridula  wanted  to  go  to  the  concert. 

infinitive  prepositional 

phrase  phrase 


Infinitive  phrases 
have  a verb 
following  the 
word  to. 


2.  In  the  following  sentences,  which  italicized  phrases  are  prepositional  and  which 
are  infinitive? 

a.  Mr.  and  Mrs.  Stevenson  wrote  a letter  to  their  relatives  in  Scotland. 


b.  Caleb  planned  to  become  the  president  when 
he  finished  his  term  as  treasurer. 

c.  Morris  wanted  to  buy  a new  computer  as  soon 
as  he  could  save  the  money. 

d.  Alex  gave  the  revised  story  to  the  newspaper 
editor. 

e.  To  prevent  an  accident,  the  police  closed  the 
icy  highway. 
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3.  Combine  the  following  pairs  of  sentences  by  using  infinitive  phrases.  Remember 
to  drop  words  from  one  sentence  to  convert  it  into  an  infinitive  phrase.  In  each  of 
your  sentences,  identify  the  infinitive  phrase. 


a.  Karen  needed  a screwdriver.  She  wanted  to  repair  the  dripping  tap. 

b.  Candy  put  up  a sign.  The  sign  showed  the  way  to  the  auction. 

c.  Fred’s  friends  planned  a surprise  party.  The  party  was  to  celebrate  his 
graduation. 

d.  It  took  Kelvin  many  hours.  He  had  to  prepare  for  the  chess  competition. 


e.  Tyson  found  a quiet  place.  He  wanted  to  relax. 


Compare  your  responses  with  those  In  the  Appefflix,  Section  1 : A 

: 


Appositive  Phrases 

A third  kind  of  phrase  is  the  appositive,  which  can  be  a word  or  group  of  words. 
Appositives  are  used  to  describe  nouns  or  pronouns. 


Look  at  this  example: 


• Mrs.  Chan  plays  the  violin. 


• Mrs.  Chan  is  the  music  teacher.  (Drop  the 
words  Mrs.  Chan  is.) 


If  you  drop  the  words  Mrs.  Chan  is,  these  sentences 
can  be  combined  using  an  appositive: 


Mrs.  Chan,  the  music  teacher,  plays  the  violin.  i 


Here  is  another  example: 


• Roses  are  my  favourite  flower. 

• They  bloom  in  many  colours. 


Rost?,,  my  favourite  flower,  bloom  in  many 
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Names,  which  are  proper  nouns,  are  also  often  used  as 
appositives: 


• The  judge  is  Hugh  Enright. 

• He  will  make  the  final  decision. 


;.,T^  Hugh  Enright,  will  make  the  find  . 


decision. : : ; 


4.  Combine  the  following  pairs  of  sentences  by  using 

appositive  phrases.  In  each  of  your  sentences,  identify  the  appositive  phrase. 


a.  Queen  Elizabeth  I was  one  of  England’s  greatest  monarchs.  She  ruled  for 
nearly  fifty  years. 

b.  Dawn  Gibson  is  an  excellent  tennis  player.  Dawn  has  won  first  prize  in  several 
tournaments. 

c.  The  concert  hall  was  an  impressive,  beautiful  building.  It  was  located  in  the 
centre  of  the  city. 

d.  Biology  is  Joyce’s  favourite  subject.  Biology  is  essential  for  careers  in 
medicine. 


e.  Edmonton  is  the  capital  of  Alberta.  Edmonton  has  many  oil  refineries. 


A^^mpare  your  responses  with  those  in  the  Appendix,  Section  1 : Activity  4 on  page  88. 


Participial  Phrases 

Do  you  recall  studying  the  different  forms  of  verbs?  You  learned  that  every  verb  has 
four  forms;  look  at  the  verb  to  climb: 


the  present 

1 

1 climb.  \ 

1 

the  past 

1 

1 climbed.  j 

the  present  participie 

1 am  climbing,  j 

the  past  participle 

1 have  climbed,  j 

The  present  tense  and  past  tense 
don’t  use  a helping  verb. 

The  present  participle  and  past 
participle  always  use  a helping  verb. 
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Participial  phrases  begin  with  the  participle  form  of  a verb.  They’re  created  by 
dropping  both  the  subject  and  helping  verb  from  a sentence: 

We  were  climbing  slowly. 

If  you  drop  the  words  we  (the  subject)  were  (the  helping  verb),  you  create  the 
participial  phrase  climbing  slowly. 

Look  at  how  a participial  phrase  is  used  to  combine  ideas  in  the  following  sentences: 

• We  were  climbing  slowly.  (Drop  the  words  We  were.) 

• We  finally  made  it  to  the  top  of  the  mountain. 


Climbing  slowly,  we  finally  made  it  to  the  top  of  the  mountain. 


Participial  phrases  can  be  used  at  the  beginning  of  sentences,  in  the  middle,  and  at  the 
end.  However,  the  phrase  should  be  placed  as  closely  as  possible  to  the  word  it 
modifies: 

• The  fans  were  waving  large  signs. 

• The  fans  cheered  noisily. 


The  fans,  waving  large  signs,  cheered  noisily. 

or 

Waving  large  signs,  the  fans  cheered  noisily. 
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Both  of  the  previous  sentences  are  effective.  What  do  you  think 
of  the  following  one? 


The  fans  cheered  noisily,  waving  large  signs. 


Because  the  participial  phrase  waving  large  signs  modifies  the 
noun  fans,  the  first  two  examples  are  more  effective.  In  the 
third  example,  the  phrase  is  too  far  from  the  word  it  modifies. 


Here’s  another  example  of  two  sentences  combined  with  a participial  phrase.  Think 
about  the  position  of  the  phrase.  Can  you  change  the  position  of  the  phrase? 


• Jerry  bought  the  truck. 

• It  was  painted  fluorescent  lime. 


Jerry  bought  the  truck  painted  fluorescent  lime.  ^ 


5.  Use  participial  phrases  to  combine  the  following  pairs  of  sentences.  Remember  to 
place  the  phrase  as  closely  as  possible  to  the  word(s)  it  modifies.  In  each  of  your 
sentences,  identify  the  participial  phrase. 


a.  The  cyclist  reached  the  crest  of  the  hill.  The  cyclist  was  straining  every 
muscle. 


b.  Julian  cleaned  the  car.  The  car  was  filled  with  sand  and  trash. 


c.  The  youngster  was  staring  at  the  store 
windows.  The  windows  were  glittering 
with  coloured  lights. 

d.  The  hospital  staff  was  trained  for 
emergencies.  They  rushed  into  action. 

e.  The  crowd  was  pleased  with  the 
outcome  of  the  luge  race.  The  crowd 
cheered  loudly  for  the  winner. 


Compare  your  responses  with  those  in  the  Appendix,  Section  1:  Activity  4 on  page  89. 
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Things  to  Watch  for  When  Using  Participial  Phrases 


misplaced 
modifier 

an  error  created 
by  separating  a 
word  or  phrase 
from  the  word  it 
modifies  or 
describes 


Misplaced  Modifiers 

When  you  use  a participial  phrase  to  combine  ideas,  it’s  important  to  place  the  phrase 
as  closely  as  possible  to  the  noun  or  pronoun  it  describes.  If  you  position  the  phrase 
incorrectly,  you  can  create  a confusing  sentence,  and  you  make  an  error  called  a 

misplaced  modifier. 

To  correct  a sentence  with  a misplaced  modifier,  rewrite  the  sentence  and  move  the 
word  or  phrase  closer  to  the  word  it  modifies.  Look  at  the  following  sentences  to  see 
how  misplaced  modifiers  have  been  corrected: 

• Misplaced  Modifier:  Driven  from  their  homeland,  we  visited  the  refugees  in 
the  camp.  (This  sentence  implies  that  we  have  been  driven  from  their 
homeland.) 


Correct:  We  visited  the  refugees,  driven  from  their  homeland,  in  the  camp. 

• Misplaced  Modifier:  The 

pilot  turned  the  controls 
over  to  the  co-pilot,  needing 
a break.  (This  sentence 
implies  that  the  co-pilot 
needs  the  break.) 

Correct:  The  pilot,  needing 
a break,  turned  the  controls 
over  to  the  co-pilot. 


DID  YOU  KNOW? 


Did  you  know  that  some  misplaced  modifiers  are  caused  when  single  words  are 
misplaced?  The  words  only,  not,  never,  and  even  are  frequently  positioned 
incorrectly  in  sentences.  For  example,  the  sentence  Our  club  didn’t  even  win  once 
would  be  more  effective  like  this:  Our  club  didn’t  win  even  once. 

Which  of  these  sentences  is  better:  This  chemical  only  kills  dandelions  or  This 
chemical  kills  only  dandelionsl 


landbook 


Your  Junior  High  English  Language  Arts  Handbook  has  more  information  about 
misplaced  modifiers  in  Section  3:  Writing  Effectively. 


Section  1 : Choices  and  Decisions 


dangling 
modifler 

an  error  created 
by  using  a phrase 
without  the  noun 
or  pronoun  it 
modifies 


Dangling  Modifiers 

Even  more  confusion  can  be  created  when  a participial  phrase  is  used  without  the 
noun  or  pronoun  that  it  modifies.  This  error  is  called  a dangling  modifier. 

To  correct  a sentence  with  a dangling  modifier,  you  need  to  rewrite  the  sentence  and 
include  the  noun  or  pronoun  that  the  phrase  modifies. 

The  following  sentences  illustrate  dangling  modifiers  and  show  how  they  can  be 
corrected: 


• Dangling  Modifier:  Aged  sixteen,  Asa’s  grandmother  was  amazed  to  see 
his  changes. 

Correct:  Asa’s  grandmother  was  amazed  at  the  changes  in  her  grandson, 
aged  sixteen. 

• Dangling  Modifier:  Opening  the  door,  the  strong  odour  hit 
him  immediately. 

Correct:  Opening  the  door,  he  immediately  was  hit  by  the 
strong  odour. 

• Dangling  Modifier:  Looking  across  the  bay.  Mount  Olympia 
shone  in  the  sunlight. 

Correct:  Looking  across  the  bay,  we  saw  Mount  Olympia  shining  in  the 
sunlight. 

6.  The  following  sentences  have  misplaced  or  dangling  modifiers.  Rewrite  the 
sentences  to  correct  the  errors. 

a.  Concentrating  on  his  form,  Ted’s  back  dive  was  perfect. 

b.  Jane  raced  down  the  court,  escaping  her  guard,  scoring  easily. 

c.  Fighting  to  control  her  tears,  sadness  overwhelmed  Adena. 

d.  The  mountain  climbers  at  last  reached  the  valley  carrying  their  injured  friend. 

e.  The  old  sign  was  almost  unreadable,  faded  by  the  rain  and  wind. 

I Compare  your|responses  with  those  in  the  Appendix,  Section  1:  Activity  4 on  page  89.  ^ 
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7.  In  the  story  “And  the  Lucky  Winner  Is. . author  Monica  Hughes  has  used  a 
variety  of  phrases  to  combine  ideas.  Identify  the  type  of  phrase  in  italics  in  the 
following  sentences  from  her  story,  found  in  Crossroads  9.  Note  that  many  of  the 
italicized  phrases  include  smaller  phrases  within  them. 


a.  To  Jon,  squinting  up  into  the  sunshine,  they  were  like  a cloud  of  brilliant 
butterflies,  (page  273) 

b.  To  be  skilled  in  telepathy  and  telekinesis,  gifts  useful  only  to  spies  and  other 
servants  of  the  state,  was  a burden  he  would  happily  cast  off.  (page  273) 

c.  Directly  below  her  she  could  see  Jon,  a dark  dot  on  the  field  by  the  bridge. 
(page  273) 

d.  Automatically  she  compensated,  manoeuvring  neatly  into  the  thermal  that 
rose  from  the  hot  ground  of  the  bluffs  above  the  river,  (page  273) 

e.  Then  the  sun  slid  from  behind  an  obscuring  cloud  to  reactivate  the  tiny 
engines  on  the  wing  tips,  (page  274) 

f.  She  saw  its  colour,  a royal  blue  zagged  with  a lightning  line  of  gold. 

(page  274) 

g.  He  hurried  away,  leaving  them  standing  in  the  middle  of  the  waiting  room. 
(page  276) 


h.  “And  you  can  always  try  to  raise  the  money 
yourselves.'’  (page  278) 

i.  Between  the  draws  the  audience  ate 
sushi  and  fried  squid,  (page  282) 

j.  The  balls  began  to  bounce  on  the  current 
of  air  within  the  machine,  ....  (page  282) 


Compare  your  responses  with  those  in  the  Appendix,  Section  1:  Activity  4 on  page  89 


Handbook 


Your  Junior  High  English  Language  Arts  Handbook  has 
more  information  on  phrases  in  Section  2:  Grammar. 


In  this  activity,  you’ve  thought  of  ways  in  which  phrases 
can  be  used  to  combine  ideas  in  sentences.  When  you  use 
different  kinds  of  phrases,  you  create  effective  sentences. 
Using  a variety  of  conjunctions  and  phrases  enables  you 
to  present  your  ideas  clearly  and  eloquently. 


! 


Section  1 : Choices  and  Decisions 


Conclusion 


Making  choices  is  something  that  everyone  does  every  day.  To  make  a decision, 
people  try  to  weigh  the  pros  and  cons  of  each  choice.  However,  sometimes  the 
choices  are  so  numerous  or  so  difficult  to  make  that  people  become  too  overwhelmed 
to  make  a decision.  Characters  in  literature  experience  the  same  challenges  and 
dilemmas. 


Writers  make  choices  all  the  time  to  make  their  writing  clearer  and  more  appealing  to 
their  audiences.  In  this  section,  you’ve  examined  many  choices  that  authors  and  poets 
can  make,  like  repeating  words  to  create  emphasis  and  using  foreshadowing, 
suspense,  and  cliffhanger  endings.  You  also  discovered  choices  that  writers  can  make 
to  achieve  variety  in  their  sentence  structure  by  using  various  types  of  phrases  to 
combine  ideas. 


Assignment  ^ \. 


Turn  to  Assignment  Booklet  7A,  and  complete  the  assignment  for  this  section. 
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The  Theme  of  Compassion 

Although  as  an  individual  you’re  unique  in  some  respects,  you’re  also  part  of  the  human  race.  Like 
the  billions  of  other  people  on  this  planet,  you’re  engaged  in  the  great  journey  through  life  and  the 
struggle  for  survival. 

As  in  any  other  journey,  you’ll  find  it  easier  to  get  through  the  tough  spots  in  your  journey  through 
life  when  you  have  some  help.  You  may  also  be  able  to  help  others  along  the  way.  Caring  and 
sharing  enables  people  to  overcome  adversity  and  inspires  them  to  continue  their  struggle.  Many 
pieces  of  literature  illustrate  this  theme  of  the  generosity  and  compassion  of  the  human  spirit. 

In  this  section,  you’ll  read  a poem,  an  anecdote,  a story,  and  a play  that  relate  to  the  theme  of 
understanding  and  caring  for  other  people.  When  you’ve  finished  this  section,  you  should  know  how 
plays  are  structured  and  how  they’re  both  similar  to  and  different  from  stories. 


Activity  1 : Aitruistic  Characters 


People  come  in  all  shapes  and  sizes;  and  just  as  physical 
characteristics  differ,  so,  too,  do  psychological  and 
emotional  ones.  In  real  life,  every  human  being  is  a 
complex  creature  with  many,  often  contradictory, 
personality  traits.  Books  and  television  shows,  however, 
often  simplify  things  by  creating  characters  with  only 
one  or  two  dominant  characteristics — the  aggressive 
go-getter,  for  instance,  or  the  compassionate  caregiver. 

While  in  the  real  world  a self-motivated  goal  setter  may 
very  well  also  be  kind  and  compassionate,  this  often 
isn’t  reflected  in  books  and  on  the  screen. 

Still,  everyone  has  some  personality  traits  that  are  stronger  than  others.  What  kind  of 
person  are  you?  Use  the  quiz  that  follows  to  assess  your  personality — remembering 
that  a simple  little  quiz  like  this  can  only  scratch  the  surface  of  the  complicated 
human  being  that  you  are. 

1.  In  your  notebook,  write  the  letters  a.  to  m.  Using  the  four-point  scale  provided, 
rate  yourself  on  the  given  statements: 


1 strongly  disagree 

2 somewhat  disagree 

3 somewhat  agree 


4  strongly  agree 


a.  I have  high  expectations  for  myself  and  for  others. 

b.  I set  goals  for  myself  and  work  hard  to  achieve  them. 

c.  I’m  willing  to  help  others. 

d.  I’m  sensitive  to  other  people’s  feelings  and  needs. 

e.  I have  confidence  in  my  abilities  and  decisions. 

f.  I believe  that  people  should  look  after  themselves. 

g.  I believe  that  people  should  help  one  another. 

h.  I like  to  work  with  other  people. 

i.  I focus  on  fulfilling  my  personal  needs  and  achieving  my  goals. 
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j.  I respect  people  even  when  I don’t  agree  with  their  opinions  and  beliefs. 


k.  I sometimes  give  up  something  important  to  me  to  help  someone  else. 

l.  I accept  other  people’s  racial,  cultural,  and  religious  differences. 


m.  I believe  that  people  should  be  able  to  exercise  their  rights,  even  if  it  causes 
problems  for  others. 


'SRI 


For  helpful  comments,  refer  to  the  Appendix,  Section  2:  Activity  1 on  page  90. 


* 


I 


As  you  no  doubt  realize,  there  are  no  correct  answers  for 
this  quiz.  Its  purpose  is  merely  to  ask  you  to  think  about 
yourself.  Are  you  a person  for  whom  setting  specific 
goals  and  then  achieving  them  is  important? 

Are  you  a person  who  would  rather  help  others? 

Or  are  you  someone  who  combines  both 
qualities — someone  who  sets  and  achieves  goals 
while  remaining  concerned  about  other  people  and 
anxious  to  help  them?  Is,  perhaps,  one  of  your  principal  goals  to  work  with  people? 


altruistic 


unselfish; 
thoughtful  about 
the  welfare  of 
others 
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People  who  are  goal-oriented  often  achieve  many  things  and  are  admired  by  others  for 
their  accomplishments.  People  who  help  others  are  admired  for  their  friendliness  and 
compassion.  People  who  are  compassionate  and  willing  to  make  sacrifices  to  help 
others  are  known  as  altruistic.  Do  you  have  some  altruistic  qualities? 

Emily  Dickinson,  a famous  American  poet,  has  written  a short  poem  on  the  theme  of 
altruism.  Read  the  poem  “If  I Can  Stop  One  Heart  from  Breaking”  on  page  272  in 
Crossroads  9. 


Write  a personal  response  to  the  poem  in  your  journal  after  considering  the 
following  questions: 

• Do  you  agree  that  stopping  even  “one  heart  from  breaking”  or  easing  “one 
life  the  aching”  makes  a person’s  life  worthwhile? 

• Should  you  place  other  people’s  needs  above  your  own  needs? 

,^V7,  . -illklhr  . .^0  ■ ■ ■ '’iip'-  - 

• Are  you  aware  of  any  people  who  are  well-known' for  their  altruism? 

• When  your  life  is  over,  how  would  you  want  to  be  remembered? 
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Sometimes,  a single  act  reveals  a lot  about  the  kind  of  person  you 
are.  Turn  to  page  288  in  Crossroads  9 and  read  the  anecdote 
“Signposts  on  the  Journey”  by  Steve  Buist. 

2.  Who  is  narrating  this  anecdote? 

3.  a.  The  narrator  says  that  parents  of  teenagers  “spend  seven 
years  holding  their  breath,  crossing  their  fingers...” 

(page  288).  Do  you  believe  this  statement  is  true? 

b.  What  do  parents  of  teenagers  worry  about? 


4.  a.  According  to  the  narrator,  what  are  the  four  basic  necessities  of  a 

sixteen-year-old  boy’s  life? 

b.  How  do  you  feel  about  the  narrator’s  generalizations  of  sixteen-year-olds? 

5.  a.  The  narrator  says  that  parents  often  receive  negative  messages  about  their  teens. 

What  examples  of  negative  signposts  does  he  give? 

b.  What  are  some  other  negative  signposts  that  teenagers  give  their  parents? 

6.  a.  What  does  the  narrator’s  son  do  that  inspires  the  narrator  to  write 

this  anecdote? 

b.  Why  does  the  narrator  regard  his  son’s  behaviour  as  a positive  signpost? 

c.  What  are  some  other  positive  signposts  that  teenagers  give  their  parents? 


Compare  Mour  responses  with  those  in  the  Appendix,  Section  2:  Activity  1 on  page  90. 


Write  a personaTresponse  in  your  journal  after  considering  the  following 
s discussion:-  ' 

' >*»//'%  m ,,w 

E Do  your  parents  or  guardians  worry  about  you?  What’s  their  biggest  concern 
about  you  at  the  moment?  Is  it  justified?  How  do  they  express  their  concern  to 
you?  Do  you  respect  them  for  caring  or  do  you  resent  them  for  their  interference? 

Now,  visualize  your  life  several  years  from  now  as  the  parent  of  a teenager.  Do 
you  think  you  would  have  any  concerns  about  your  son  or  daughter?  What  would 
they  be?  How  similar  or  different  are  these  concerns  to  the  ones  your  parents  have 
about  you? 
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In  Activity  1,  you’ve  read  both  a poem  and  an  anecdote  related  to  the  theme  of 
showing  compassion  toward  other  people.  You’ve  also  thought  about  your  own 
awareness  of  the  needs  and  feelings  of  others.  In  the  next  activity,  you’ll  read  a short 
story  related  to  the  same  theme,  and  you’ll  consider  how  characters  in  literature  may 
influence  your  attitude  toward  other  people. 


Activity  2:  inspirationai  Characters 

When  you  watch  a movie  or  TV  show  that  features 
characters  who  show  compassion  toward  others, 
how  do  you  feel?  What’s  your  reaction  when  you 
see  a movie  or  TV  show  that  features  characters 
who  are  selfish  and  evil? 

Characters  in  literature  and  film  who  are  altruistic 
and  honourable  usually  make  you  feel  optimistic.  They 
make  you  believe  that  people  are  basically  good  and  will  help  each  other  deal  with 
the  challenges  of  life.  These  characters  uplift  the  human  spirit  and  provide  hope  and 
inspiration  to  others.  They  make  you  believe  that  life  is  improving  for  everyone. 

On  the  other  hand,  characters  in  literature  who  are  selfish,  inconsiderate,  or  evil  may 
create  a feeling  of  hopelessness.  They  cause  you  to  doubt  yourself  and  those  around 
you.  They  make  you  feel  ashamed  and  pessimistic  about  the  future  of  human  beings. 

Authors  choose  to  create  positive  or  negative  images  in  the  minds  of  readers 
according  to  their  purpose  for  writing  their  stories.  Sometimes  their  purpose  is  to 
present  a positive  message  about  life  by  showing  the  beauty  of  the  human  spirit. 
Sometimes  their  purpose  is  to  warn  readers  about  the  dark  side  of  humanity. 
Whatever  the  author’s  purpose,  it’s  the  characters  and  how  they’re  portrayed  that 
convey  the  author’s  message  about  life. 


The  story  that  you’ll  read  next  in  Crossroads  9,  called  “Babysitting  Helen,”  is  about 
an  unusual  kind  of  babysitting  assignment.  Turn  to  page  300,  and,  as  you  read  this 
story,  think  about  the  characters  and  your  feelings  toward  them. 


Write  a personal  response  in  your  journal  after  considering  the  following 
questions: 

# ih  ir  » 

• Did  you  enjoy  this  story?  Why  or  why  not? 

• How  would  you  feel  about  this  type  of  babysitting  assignment? 

• How  did  you  feel  about  the  characters  in  the  story? 

• Did  the  ending  surprise  you?  Why  or  why  not? 
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Do  you  know  what  Alzheimer’s  disease  is?  This  disease  of  the  brain,  usually  affecting 
older  people,  causes  people  to  gradually  lose  their  memories.  Alzheimer’s  disease  is 
eventually  fatal. 

1.  a.  What’s  the  first  indication  in  the  story  that  Helen  isn’t  a child? 

b.  What  details  in  the  story  illustrate  how  Helen  has  been  affected  by  her  illness? 

2.  Why  is  Trish  reluctant  to  babysit  Helen? 

3.  What  problems  does  Trish  face  in  caring  for  Helen? 

4.  What  does  Trish  do  to  amuse  Helen? 


5.  What  does  the  story’s  ending  show  about  the 
effect  of  Alzheimer’s  disease  on  Helen’s  mind? 

6.  a.  What  was  Trish’ s attitude  toward  Helen  at  the 

beginning  of  the  story? 

b.  How  does  Trish ’s  attitude  change  by  the  end 
of  the  story? 

When  you  see  someone  who  is  unwell  or  has  a 
disability,  such  as  Helen  in  this  story,  you  may  feel 
afraid  or  sad.  You  may  feel  concerned  about  your  own 
future  and  the  future  of  people  you  care  about. 

7.  How  does  the  story  “Babysitting  Helen”  present  a 
feeling  of  optimism  in  spite  of  Helen’s  condition? 


Compare  your  responses  with  those  in  the  Appendix,  Section 


fity  2 on  page  91. 


I 


Internet. 


If  you’re  interested,  you  can  learn  a great  deal  about  Alzheimer’s  disease  on  the 
Internet.  Just  use  Alzheimer’s  as  a search  term  and  you’ll  turn  up  a lot  of  information. 


In  this  activity,  you’ve  discovered  that  the  way  characters  behave  in  literature  and 
films  can  make  audiences  feel  optimistic  or  pessimistic  about  life.  You’ve  also 
examined  the  way  that  storywriters  present  either  a positive  or  negative  message 
about  people.  In  the  next  activity,  you’ll  read  a play  and  explore  some  of  the  choices 
that  playwrights  have  in  showing  character  and  conflict  in  drama. 
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Have  you  ever  seen  a live  play?  Perhaps  you’ve 
watched  plays  at  your  school  put  on  by  students 
or  a local  drama  society.  Or  perhaps  you’ve  been 
lucky  enough  to  see  professional  companies  put 
on  major  productions. 

Whether  you’ve  seen  musicals,  comedies, 
dramas,  or  modem  experimental  productions,  you 
should  understand  some  of  the  similarities  and 
differences  between  plays  and  stories.  Probably 
the  biggest  difference  is  that  stories  tell  you  what 
is  happening,  whereas  plays  show  you. 


What  are  some  other  differences  between  plays  and  stories? 


Character 

In  a story,  the  author  may  use  the  first-person  point  of  view  by  making  one  of  the 
characters  a narrator  who  reveals  information.  Or  the  author  may  use  an  omniscient 
point  of  view.  This  means  the  author  assumes  a know-it-all  voice  and  reveals 
information  about  a character  or  several  characters. 

Most  plays  don’t  have  narrators.  Radio  plays  are  an  exception  because  the  audience 
can’t  see  what’s  happening,  so  a narrator  is  sometimes  used  to  help  the  listeners 
understand  what’s  going  on.  In  most  other  plays,  the  audience  gets  information  from 
the  characters’  words  and  actions.  Dialogue — what  the  character  says — is  a very 
important  way  that  character  is  revealed  in  a play.  The  way  the  characters  look,  act, 
and  speak  also  reveals  information  to  the  audience. 


Setting 

In  a story,  the  author  or  narrator  usually  describes  the  setting.  However,  in  a play,  the 
audience  gets  information  about  the  setting  from  what  they  see  and  hear  on  stage.  The 
props,  sets,  and  costumes  generally  suggest  the  time  and  place  of  the  play.  Sound  and 
lighting  are  also  used  to  create  atmosphere.  Also,  sometimes  a character  will  talk 
about  the  setting  so  that  the  audience  can  picture  the  play’s  time  and  place. 
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Conflict 

In  stories,  the  conflict  is  often  described.  The  author  reveals  the 
characters’  feelings,  motives,  and  actions  through  direct  and 
indirect  presentation.  In  a play,  the  conflict  must  be  shown. 

The  actors  show  conflict  through  their 

• voice  expressions  • actions 

• facial  expressions  • dialogue 

• body  language 

Script 

A play  begins  its  life  as  a script.  The  director,  actors,  and  others 
involved  in  the  production,  such  as  costume  and  set  designers  ar 
lighting  people,  use  the  script  for  many  types  of  information: 

• The  script  has  a list  of  the  characters  and  brief  descriptions  of  their  appearances 
and  personalities.  The  script  provides  dialogue. 

• The  script  has  a description  (and  sometimes  a diagram)  of  the  set  (the  way  the 
stage  should  look). 

• The  script  gives  stage  directions  to  the  actors  in  terms  of  voice  expression, 
facial  expression,  body  language,  and  movement  on  the  stage. 


Before  you  read  the  play  called  “The  Last  Leaf,”  check  to  see  that  you  understand  : 
the  following  dramatic  terms.  They  appear  again  in  the  Glossary  near  the  back  of  . 
this  Student  Module  Booklet.® 


backdrop:,  a large  cloth,  hung  at  the  back  of  the  stage,  painted  to  represent  a 

mjH  - "i 


place 


action;  a serious  play  rather 

*•'1.1  (i’#' ’i'if""--:  A ’’V 

• lighting:  the  lights  used  on  stage;  lighting  helps  to  create  atmosphere  or 
mood 

• playwright:  the  author  of  a play  ; .i 


• props  or  properties:  the  objects  actors  use  m their  roles  (for  example,  a 
table  or  chair,  a frying  pan,' a candle,  a mirror,  or  a photograph) 
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• set:  the  scenery  used  on  stage 

For  example,  the  set  may  represent  the  walls  of  a room,  be  trees  for  a forest, 
or  have  a platform  and  staircase  to  represent  an  attic. 

' • sound  effects:  the  sounds  created  for  special  purposes  in  a play 


,:  /For  example,  the  sound  of  gunfire  can  be  used  to  suggest  a battle  or  the 
sound  of  thunder  can  suggest  a storm; 


• stage  directions:  the  information  given  in  a script,  usually  written  in  italics, 
. to  help  readers  visualize  what’s  happening  and  tell  actors  how  to  perform 
•^^■'therplay 

• structure:  the  way  a play  is  put  together 


Most  plays  consist  of  one  or  more  acts.  Long  acts  are  sometimes  subdivided 
into  scenes. 


Turn  to  page  3 1 3 in  Crossroads  9 and  read  the 
first  page  of  the  play  called  “The  Last  Leaf.” 


1.  What  information  about  the  play  is  given 
on  page  313? 


Read  the  first  act  of  the  play;  then  respond  to 
questions  2 to  6. 


2.  In  this  play,  an  announcer  briefly 

introduces  the  action  to  help  you  visualize 
what  you  would  see  on  the  stage.  What  do 
you  learn  in  the  announcement  at  the 
beginning  of  Act  One? 


Did  you  notice  that  playwrights  don’t  use  quotation  marks  when  they’re  writing 
dialogue?  If  the  author  of  this  play  had  written  a story  instead,  the  opening  words 
might  look  like  this: 

The  doctor  gazed  at  the  young  woman  lying  on  the  bed.  She  looked  pale  and 
thin.  “You  can’t  let  this  illness  keep  you  down,  Johnsy,”  he  said  softly.  He 
took  the  patient’s  hand  in  his  own  as  though  he  could  somehow  transmit  life 
from  his  own  body  into  hers.  “You’ve  got  to  fight  to  get  well  and  out  of  bed.” 
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Playwrights  rely  on  dialogue  and  actions  to  reveal  character  and  conflict.  In  his  first 
speech  in  “The  Last  Leaf,”  how  do  you  think  the  actor  playing  the  doctor  would  act 
out  his  role?  Very  likely,  the  actor  would  utilize 


• voice  expression  (a  kind  and  possibly 
regretful  tone) 


• facial  expression  (perhaps  a sympathetic  smile) 


body  language  (bending  toward  the  patient) 


action  (taking  the  patient’s  hand  in  his  own) 


3.  a.  How  would  the  actor  playing  Sue  speak 

and  act  when  she  talks  to  the  doctor  in  her  first  speech? 

b.  How  would  the  actor  playing  Johnsy  act  in  the  beginning  of  this  scene? 

4.  What  conflict  is  introduced  in  Act  One? 

5.  a.  Look  at  the  stage  direction  at  the  bottom  of  the  first  column  on  page  314.  Why 

does  the  author  direct  the  doctor  and  Sue  to  walk  to  the  door  as  they’re  having 
a conversation? 

b.  What  do  the  doctor’s  words  reveal  to  the  audience? 

c.  Why  do  you  think  that  Johnsy  wants  to  make  a painting  of  the  Bay  of  Naples? 
(Look  at  the  illustration  at  the  bottom  of  page  316.) 

In  most  plays,  the  exits  and  entrances  of  actors  mark  the  beginnings  and  endings  of 
short  scenes.  For  example.  Act  One  of  “The  Last  Leaf’  has  three  parts  to  it: 

• Part  1:  The  doctor  talks  to  Sue  and  Johnsy;  then  the  doctor  exits. 

• Part  2:  Sue  and  Johnsy  talk  alone. 

• Part  3:  Behrman  enters,  and  he  and  Sue  discuss  Johnsy’s  illness. 

6.  a.  Behrman’s  entrance  signals  a change  from  hopelessness  to  hopefulness.  What 

interest  do  Behrman  and  Johnsy  share? 

b.  How  does  the  author  use  foreshadowing  to  end  Act  One? 


Compare  your  responses  with  those  In  the  Appendix,  Section  2:  Activity  3 on  page  91. 
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landbooft 


symbol 


something  that 
stands  for 
something  else 


Now  read  Act  Two  of  “The  Last  Leaf.”  The  beginning  of  a 
new  act  or  scene  usually  indicates  a change  in  time  or 
place.  For  example,  the  next  act  might  occur  in  an  hour, 
the  following  day,  or  even  months  later.  In  some  plays,  the 
next  act  might  take  place  in  a different  room  or  in  a 
completely  different  location. 

7.  The  announcer  explains  that  this  act  occurs  one  week 
after  Act  One.  However,  if  the  announcer  had  not 
given  you  this  information,  what  character’s  speech 
provides  it? 

8.  What  information  does  the  doctor  give  in  this  act? 

In  this  play,  the  leaves  become  a symbol  (that  is,  they 
represent  something  more  than  just  leaves). 


Your  Junior  High  English  Language  Arts  Handbook  has  more  information  about 
symbolism  in  Section  7:  Understanding  Literature. 


To  get  a better  understanding  of  symbolism,  you  may  wish  to  view  the  segment 
entitled  Symbolism  on  your  English  Language  Arts  9 CD-ROM. 

9.  a.  What  does  the  last  leaf  symbolize? 

b.  Why  does  the  doctor  say  that  the  last  leaf  is  Behrman’s  greatest  picture? 


10.  How  does  Behrman  represent  the  power  of  the  human  spirit  to  overcome 
adversity? 


1 


Compare  your  responses  with  those  in  the  Appendix,  Section  2:  Activity  3 on  page  92. 
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In  this  activity,  you  compared  and 
contrasted  the  features  and  formats  of 
plays  and  stories.  You  also  discovered 
that,  to  understand  a play,  you  must  pay 
attention  to  both  the  dialogue  and  stage 
directions.  Plays  are  created  as  written 
texts  that  audiences  can  read  if  they 
choose.  However,  plays  are  meant  to  be 
presented  on  stage  by  actors. 

In  the  next  activity,  you’ll  think  more 
about  staging  a play. 


Section  2;  The  Theme  of  Compassion 


Activity  4:  Staging  a Play 


Initial  Planning 


Crossroads^  A 


Suppose  that  you  and  a group  of  your  classmates  or  friends 
decided  to  perform  the  play  “The  Last  Leaf.”  What  are 
some  of  the  things  that  you  would  do  to  stage  this  play? 


For  background  information  about  presenting  a play, 
read  pages  320  and  321  in  Crossroads  9.  You’ll 
discover  what  kinds  of  decisions  a playwright  has  to 
make  when  drafting  a play  script.  You’ll  also  examine 
the  decisions  that  a play’s  producers  have  to  make  in 
order  to  stage  the  play  successfully. 


It’s  important  to  realize  that  putting  on  a play  is  a 
group  effort.  It  requires  group  members  to  take 
individual  responsibility  for  a particular  set  of  tasks 
while  still  working  closely  with  each  other. 

The  material  presented  on  pages  320  and  321  in 
Crossroads  9 provides  many  good  suggestions  and 
advice  for  planning  and  staging  a play,  and  it  also 
offers  assessment  criteria. 
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Creating  the  Set 

Creating  an  elaborate  set  for  a play  is  expensive.  Moreover,  if  the  setting  changes 
from  one  act  to  the  next  (for  example,  from  inside  a room  to  outside  in  a park),  the  set 
has  to  change  as  well.  As  a result,  many  set  designers  prefer  to  create  a simple  set  for 
a play. 

Look  at  the  diagram  of  the  set  design  that  follows: 


The  following  illustration  shows  how  the  stage  would  look  after  the  set  designers 
have  done  their  job. 


1.  How  would  you  design  the  set  for  “The  Last  Leaf’?  Make  a labelled  diagram 
similar  to  the  preceding  one,  showing  the  way  that  your  stage  would  look  for  this 
play.  Indicate  where  the  furniture  and  entrances  to  the  room  would  be  located. 
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2.  Reread  the  script  of  “The  Last  Leaf’  and  list  all  the  props  that  you  would 

assemble  to  stage  this  play.  Keep  in  mind  that  the  props  must  be  appropriate  to  the 
time  the  play  is  set  in.  (The  reference  to  working  in  an  office  and  the  traffic  in 
New  York  seems  to  suggest  that  the  play  is  set  in  the  20th  century.  The  fact  that  a 
doctor  is  making  a house  call  as  the  play  opens  would  likely  set  the  date  a few 
years  back  in  time.) 


« 'iff'"  ^ ^ ^ ■ 

Compare  your  responses  with  those  in  the  Appendix,  Section  2:  Activity  4 on  page  93. 

■ « 


Breathing  Life  into  the  Characters 

This  play  has  only  four  characters.  When  staging  a play,  the  director  explains  to  the 
actors — usually  with  some  input  from  the  actors  themselves — how  they  should  look, 
what  they  should  wear,  and  how  they  should  behave.  Then  the  actors  must  use  their 
voices,  faces,  body  language,  and  movements  to  interpret  the  characters. 


3.  Imagine  that  you’re  the  director  of  a production  of  “The  Last  Leaf.”  Make  a chart 
in  your  notebook  like  the  one  that  follows.  Complete  the  chart  by  describing  the 
way  that  you  feel  each  character  should  look  and  act  on  stage.  Remember  that  the 
costumes  must  suit  the  time  of  the  play. 


dynamic 
character 

a character  who 
experiences 
growth  or  change 
as  a result  of 
events  in  the 
story  or  play 


tume 


Sue 


the  doctor 


Behrman 


4.  The  characters  in  some  plays  are  dynamic  (they  undergo  a change  during  the 
play).  Which  characters  in  “The  Last  Leaf’  change  from  Act  One  to  Act  Two? 


Compare  your  response  with  the  one  in  the  Appendix,  Section  2:  Activity  4 on  page  94. 


\ 


Going  Further 


If  you  enjoy  things  like  staging  plays  and  designing  costumes,  consider  drawing  each 
character  in  “The  Last  Leaf’  as  you  think  he  or  she  would  look.  Alternatively,  try  to 
find  photographs  or  drawings  that  you  think  resemble  the  characters.  Pay  attention  to 
the  play’s  time  and  place  as  well  as  the  personalities  of  the  characters. 


/ 
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Creating  the  Desired  Mood 

Lighting  and  sound  effects  can  be  important  when  staging  a play. 
They  provide  information  about  the  time  of  the  action  (morning, 
afternoon,  evening,  night),  the  season  of  the  year,  and  the  location 
(indoors  or  outdoors,  city  or  country,  during  a war  or  a storm). 
Lighting  and  sound  effects  also  help  to  establish  the  mood  or 
atmosphere. 

5.  a.  What  atmosphere  or  mood  would  you  want  to  create  with 

lighting  in  Act  One  of  “The  Last  Leaf’? 

b.  Would  you  change  the  lighting  for  Act  Two?  Explain 
your  answer. 

6.  a.  Would  you  use  any  special  sound  effects  when  you’re 

staging  “The  Last  Leaf’? 


b.  In  some  plays,  background  music  contributes  to  the  atmosphere  or  mood. 
What  kinds  of  music  could  be  used  in  “The  Last  Leaf’?  Would  you  change 
the  music  in  Act  Two?  Explain. 


j 


Compare  your  responses  with  those  in  the  Appendix,  Section  2: 


4mm 


4 on  page  95. 


andbook 


Your  Junior  High  English  Language  Arts  Handbook  has  more  information  about 
staging  a play.  Refer  to  Section  7:  Understanding  Literature. 


In  this  activity,  you’ve  thought  about  some  of  the  decisions  that  directors  and  actors 
make  when  they  stage  a play.  Designing  a set,  gathering  props,  thinking  about 
lighting  and  sound  effects,  and  working  with  actors  are  all  important  tasks  when 
staging  a play. 


Section  2:  The  Theme  of  Compassion 


Conclusion 


This  section  focused  on  literature  that  illustrates  the  theme  of  compassion.  Reading 
poems,  stories,  and  plays  that  show  people  helping  others  has  a positive  effect  on  the 
human  spirit.  This  type  of  literature  makes  people  hopeful  and  optimistic  about  the 
future  of  the  human  race. 

In  this  section,  you  also  read  a play  and  thought  about  staging  one.  You  discovered 
that  you  need  to  pay  close  attention  to  the  stage  directions  so  that  you  understand  the 
actors’  voice  expressions,  facial  expressions,  body  language,  and  movements.  You 
should  also  read  the  dialogue  carefully  to  understand  the  characters  and  conflicts. 

Drama  is  a powerful  way  to  present  a message  because  it  shows  characters  in  conflict. 
Unlike  stories  and  novels  where  you,  as  a reader,  must  imagine  what  the  writer  is 
describing,  drama,  through  dialogue  and  action,  shows  characters  as  they  are.  Like 
literature  texts,  drama  can  show  compassionate  and  altruistic  characters,  as  well  as 
self-serving  and  evil  ones.  Drama  also  has  the  power  to  uplift  the  human  spirit  and 
provide  hope  and  inspiration  to  the  audience. 


Turn  to  Assignment  Booklet  7A,  and  complete  the  assignment  for  this  section. 
Submit  your  Assignment  Booklet  for  assessment. 
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Voicing  Your  Views 

The  society  that  you  live  in  places  a high  value  on  the  rights  and  freedoms  of  the  individual.  Under 
Canadian  law,  your  rights  and  freedoms  are  safeguarded  so  that  no  person,  organization,  or 
government  can  take  them  away. 

It’s  important  to  keep  in  mind  that  every  Canadian  citizen  is  entitled  to  the  same  rights. 
Consequently,  you  have  to  balance  your  wants  and  rights  with  those  of  everyone  else.  You  don’t  live 
alone;  you  live  with  many  other  people  whose  rights  must  be  respected. 

In  this  section,  you’ll  read  poems  and  articles  addressing  issues  that  many  people  feel  strongly 
about.  When  you’ve  completed  this  section,  you’ll  know  how  to  express  your  opinion  persuasively, 
and  you’ll  understand  more  about  proofreading  effectively. 


Activity  1 : Presenting  a Convincing  Argument 


It’s  not  always  easy  to  get  what  you  want.  You  often  have 
to  persuade  someone  else  to  help  you.  To  persuade  people 
to  act  or  think  a certain  way  or  to  do  something  for  you, 
arguments  have  to  be  presented  that  support  your  point  of 
view.  You  need  to  convince  people  that  what  you  want 
them  to  believe  or  do  is  the  right  thing. 

In  this  activity,  you’ll  examine  the  impact  that  a convincing 
argument  can  have  on  an  audience.  Voicing  your  opinion 
effectively  can  make  people  reconsider  their  attitudes  and 
beliefs. 


Taking  a Stand  on  an  Issue 

Environmental  issues  provoke  strong  reactions  in  many  people.  Think  about  some 
of  the  conflicting  opinions  about  the  environment  that  you’ve  heard. 


We  have  to  stop  cutting  down  our  forests!  Trees  are  an 
important  part  of  our  environment.  They  preserve  the  soil,  and 
they  counteract  the  greenhouse  effect  by  absorbing  carbon 
from  the  atmosphere. 


Forestry  is  an  important  industry.  We  need  wood  for  building 
and  for  making  many  products.  The  forest  industry  provides 
work  for  thousands  of  Canadians. 

-V?/  'mtwm 
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We  have  to  reduce  our  hydrocarbon  gas  emissions!  We’re 
changing  the  climate  of  the  earth.  Global  warming  is  resulting  in 
droughts,  and  the  melting  of  the  polar  ice  will  cause  widespread 
flooding. 


We  depend  on  fossil  fuels  for  transportation  and  making 
electricity.  We  also  make  thousands  of  products  from  oil.  This 
industry  provides  jobs  for  many  Canadians. 


We  should  stop  killing  animals  like  seals  and  whales.  We  don’t 
need  to  trap  animals  for  their  fur  either. 


Many  people’s  jobs  depend  on  trapping  and  hunting  animals. 
Animals  provide  us  with  meat,  fur,  oil,  and  other  important 
products. 
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The  chemicals  that  we  use  to  grow  food  are  polluting  our  soil 
and  water.  We  should  outlaw  the  use  of  chemical  fertilizers  and 
dangerous  pesticides  and  herbicides. 


Without  pesticides  and  herbicides,  we  wouldn't  be  able  to 
produce  large  quantities  of  food.  Even  now,  people  are  starving 
in  some  parts  of  the  world.  If  we  eliminate  modern  chemicals, 
we'll  grow  less  food,  and  more  people  will  be  hungry. 


Reflect  on  your  own  responses  to  the  following  questions: 


• How  do  you  feel  about  environmental  issues? 

• Would  you  be  prepared  to  change  your  lifestyle  to  help?  If  so,  how? 

• Do  you  believe  you  can  do  anything  to  help  the  environment?  If  so,  what? 

Now,  create  a thoughtful  journal  entry.  You  may  use  any  form  of  print  text,  such 
as  a letter,  story,  script,  or  poem.  Alternatively,  you  may  choose  to  represent  your 
response  with  a visual  text,  such  as  a poster,  collage,  or  drawing.  You  could  even 
create  a multimedia  entry,  such  as  a Microsoft®  PowerPoint®  presentation. 
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Writers  produce  texts  on  topics  they  feel  strongly  about.  Turn  to  page  310  in 
Crossroads  9 and  read  the  poem  “Birdfoot’s  Grampa”  by  Joseph  Bruchac.  Through 
this  poem,  Bruchac  expresses  some  of  his  thoughts  about  the  environment. 


1.  Why  does  the  old  man  insist  on  stopping  the  car  to  save  the  small  toads? 


2.  a.  What  is  the  theme  of  this  poem? 


Poets  use  literary  devices,  such  as  imagery,  to  help 
convey  the  mood  and  theme  of  a poem  to  their 
audience. 


b.  Do  you  think  that  Joseph  Bruchac  presented  his 
poem’s  theme  effectively?  Why  or  why  not? 

3.  a.  In  the  third  stanza,  the  poet  has  chosen  to  use 
two  vivid  examples  of  imagery.  Identify  them. 

b.  Are  these  images  effective?  Do  they  help  you 
visualize  the  scene? 


Compare  your  responses  with  those  in  the  Appendix,  Section  3:  Activity  1 on  page  95. 
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Going  Further 


Crossroads  9 a 
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“Everybody  has  stories;  everybody  has  culture.  Everybody  has  ancestors.  Finding  your  own 
stories  is  something  I strongly  believe  in.”‘ 


When  you  read  the  title  “Birdfoot^s  Grampa,”  did  you 
predict  that  the  poem  would  be  about  people  of  Native 
American  heritage?  Joseph  Bruchac  is  a writer  of 
Abenaki,  English,  and  Slovak  ancestry.  As  an  adult,  he 
discovered  the  rich  folklore  of  his  native  ancestors, 
and  he  shares  it  with  others  through  his  writing.  He  .;’ 
has  authored  or  co-authored  more  than  60  books. 
Bruchac ’s  concern  for  the  environment  is  evident  in 
much  of  his  writing. 

Once,  when  asked  if  Birdfoot’s  Grampa  was  a real 
person,  Bruchac  replied:# 


Le%&  Low  Book,  Inc.  . 

“Birdfoot’s  Grampa”  is  based  on  two  people.  One  is  my  grandfather,  Jesse  Bowman.  The 
other  is  a Pueblo/Apache  elder  named  Swift  Eagle,  who  was  a dear  friend  and  teacher  of 
mine  for  many  years.  The  story  in  that  poem  is  pretty  much  what  happened  one  warm  spring 
night  when  Swift  Eagle  and  I were  driving  through  the  Adirondack  Mountains.  And  I still 
spend  a lot  of  time  taking  little  creatures— turtles,  frogs  and  toads,  salamanders,  even  worms 
and  caterpillars — out  of  the  roads  where  they  might  be  killed.’’- 


Writing  a poem  is  one  way  to  express  an  opinion  on  an  issue.  Opinions  can  also  be 
expressed  through  stories,  novels,  plays,  films,  anecdotes,  speeches,  articles,  posters, 
drama,  and  in  other  ways. 


To  be  persuasive,  an  opinion  must  get  the  attention  of  the  audience  and  convince  the 
audience  to  read,  listen,  or  view  the  message.  In  fact,  presenting  an  opinion 
persuasively  is  much  like  creating  an  advertisement. 

If  you  want  to  express  your  opinion  effectively,  you  need  to  think  about 

• what  you  want  to  say — your  argument  and  the  support  you’ll  use 

• how  you  say  it — your  presentation  of  the  argument 

Turn  to  page  322  in  Crossroads  9 and  read  Jeff  Gibbs’s  speech  “Save  South 
Moresby!”  As  you  read  his  speech,  think  about  how  Gibbs  persuades  his  audience. 


' Joseph  Bruchac,  February  2001,  <http://www.nicdougallittell.com/lit/guest/garchive/bruchac.htm>  (3  August  2001). 
Reprinted  by  permission  of  Joseph  Bruchac. 

2 Ibid. 
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4.  Gibbs’s  speech  has  two  parts. 

a.  What  is  the  purpose  of  the  first  part  of  his  speech  on  page  322? 

b.  Do  you  think  that  Gibbs’s  introduction  (the  first  paragraph)  is  effective? 

5.  On  page  324,  Jeff  Gibbs  summarizes  his  ideas  in  five  main  points. 

a.  Do  you  agree  with  Gibbs’s  ideas? 

b.  Is  Gibbs’s  method  of  summarizing  his  ideas  an  effective  one? 

6.  a.  You’ve  probably  never  met  Jeff  Gibbs,  and  likely  had  never  heard  of  him  until 

you  read  his  speech.  Do  you  find  his  speech  to  be  persuasive?  Why  or  why  not? 


b.  Do  you  recall  the  old  saying  that  a picture  is  worth  a thousand  words?  Does  the 
photograph  on  page  323  support  Jeff  Gibbs’s  argument  that  you  should  do  your 
part  in  protecting  the  environment?  How? 


Activity  1 on  page  95. 


\ 


r 

g Further, 


isroads  9 , 


If  you’d  like  to  learn  more  about  the  Environmental  Youth  Alliance, 
check  out  its  website  at  http://www.eya.ca/. 

Now  turn  to  the  memoir  by  Farley  Mowat,  called  “Consorting  With 
Frogs,”  on  page  326  in  Crossroads  9. 

As  you  read  this  anecdote,  think  about  how  Mowat  presents  his 
message. 


DID  YOU  KNOW? 


\ Did  you  know  that  Farley  Mowat  is  one  of  Canada’s  best- known  writers?  Mowat 
studied  biology  at  university.  The  information  that  he  gathered  when  doing  research 
on  wolves  in  northern  Canada  became  the  basis  for  a book  called  Never  Cry  Wolf, 
Mowat  has  written  several  novels,  as  well  as  other  articles  and  books. 


An  outspoken  environmentalist  and  a Canadian  nationalist,  Mowat  has  become 
i famous  for  his  views  on  protecting  nature  and  maintaining  the  Canadian  identity. 
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7.  a.  What  message  is  Farley  Mowat  presenting  in  his  article? 

b.  Do  you  agree  with  his  position  on  hunting?  Give  reasons  for  your  opinion. 

8.  a.  How  does  Mowat  present  his  message? 

b.  Do  you  think  his  message  is  presented  effectively? 

9.  Mowat’ s memoir  was  not  written  to  be  a speech.  Still,  like  Jeff  Gibbs,  he  is 
making  an  argument.  In  your  opinion,  which  text  (“Consorting  With  Frogs”  or 
“Save  South  Moresby!”)  is  more  persuasive?  Give  reasons  for  your  answer. 


. .caricature 

a drawing  that 
exaggerates  the 
peculiarities  or 
defects  of  its 
subject 


On  page  326  in  Crossroads  9,  cartoonist  Charles  Weiss 
has  represented  Farley  Mowat  by  drawing  a caricature 
of  him.  A caricature  is  a drawing  that  exaggerates  a 
subject’s  features.  You’ve  probably  seen  caricatures 
of  many  politicians  in  political  cartoons. 


10.  a.  What  features  of  Farley  Mowat  are 
exaggerated  in  the  caricature  on 
page  326? 


b. 


Why  is  Mowat  carrying  a huge  pen  in 
this  drawing? 


ompare  your  responses  with  those  in  the  Appendix,  Section  3:  Activity 


Handbook 


For  more  information  about  cartoons  and  caricatures,  refer  to  your  Junior  High 
English  Language  Arts  Handbook,  Section  5:  Communicating  in  Other  Ways. 


In  this  activity,  you  read  a poem,  a speech,  and  an  anecdote,  which  all  addressed 
environmental  issues.  You  thought  about  the  content  of  the  messages,  and  the  ways 
that  the  authors  tried  to  persuade  you  to  understand  and  agree  with  their  views.  You 
discovered  that,  in  many  ways,  presenting  an  opinion  is  similar  to  creating  an 
advertisement. 


In  the  next  activity,  you’ll  read  two  texts  on 
different  issues,  and  you’ll  think  about  the 
use  of  exaggeration  for  effect. 
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Activity  2:  Using  Exaggeration  for  Emphasis 


Have  you  ever  been  the  victim  of 
discrimination?  You  don’t  have  to  be 
a member  of  a visible  minority  to 
suffer  discrimination.  If  you  feel  that 
you’ve  been  treated  differently 
because  you  were  stereotyped  as  a 
member  of  a group,  you’ve 
experienced  discrimination. 


Discrimination  can  be  based  on  age,  gender,  race,  religion,  culture,  appearance,  and 
behaviour.  As  examples,  you  may  have  heard  complaints  of  discrimination  from 
women  about  men,  from  teenagers  about  adults,  and  from  minority  groups  about  the 
majority. 


DID  YOU  KNOW? 


Did  you  know  that  women  suffered  political 
discrimination  in  Canada  until  1929?  In  most  countries 
at  the  beginning  of  the  20th  century,  women  were  not 
allowed  to  vote  or  to  run  for  public  office.  Gradually, 
through  the  efforts  of  the  suffragettes  (women  who 
fought  for  women’s  suffrage,  or  the  right  to  vote), 
women  in  most  countries  were  able  to  vote. 

In  1929,  the  highest  court  in  the  British  Empire,  the 
Privy  Council,  decided  that  “the  exclusion  of  women 
from  all  public  offices  is  a relic  of  days  more  barbarous 

than  ours.”  Women  had  at  last  been  recognized  as  persons  and  were,  therefore,  able 
to  serve  in  all  public  offices  in  Canada. 


Of  course,  in  some  ways,  all  people  discriminate  when  they  make  choices.  Choosing 
not  to  associate  with  drug  users  or  thieves  or  others  involved  in  illegal  activities  is  a 
kind  of  discrimination,  too;  but  this  kind  of  discrimination  shows  honesty  and 
integrity.  On  the  other  hand,  ignoring  a person  who  is  overweight,  poor,  unpopular,  or 
disabled  is  a hurtful  form  of  discrimination.  Moreover,  teasing,  sneering,  or  assault 
are  even  worse  forms  of  discrimination. 


Perhaps  you’ve  been  guilty  of  discriminating  against  another  person.  If  you’ve  treated 
someone  differently  because  he  or  she  was  a member  of  a group  you  disliked,  you’ve 
been  discriminatory. 
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Write  an  entry  in  your  journal  after  considering  the  following  questions: 

• Have  you  ever  experienced  discrimination?  If  so,  describe  the  situation  and 
how  you  felt. 

• Have  you  ever  treated  someone  differently  because  he  or  she  was  a member 
of  a group  you  disliked?  If  so,  why? 


• What  effect  does  discrimination  have  on  people? 

• What  effect  does  discrimination  have  on  society? 


Crossroads  9 a Turn  to  page  308  in  Crossroads  9,  and  read  the  poem  “Shoes”  by  Sylvia  Hamilton. 

1.  What  kind  of  person  do  you  think  the  speaker  is? 


2.  a.  Why  has  the  store  clerk  decided  that  the  speaker  can’t  afford  the  shoes? 

b.  Is  the  store  clerk  being  discriminatory? 

hypdfboie  When  people  exaggerate  to  emphasize  something,  they’re  using  hyperbole 

exaggeration  used  (pronounced  hi  PER  bow  lee).  You  probably  frequently  use  hyperbole  yourself.  In 

for  emphasis  or  fact,  many  expressions  that  people  use  contain  hyperbole, 
effect 


3.  Hyperbole  is  often  present  in  similes  and  metaphors.  Complete  the  following 
common  hyperbolic  expressions: 

a.  The  children  were  so  dirty  that  they  looked  as  if  they 

b.  The  waves  were  as  high  as 

c.  After  the  windstorm,  dust  a thick 

covered  everything. 

d.  The  mosquitoes  were  as  big  as 

e.  It  took to  do  the  homework. 

In  the  poem  “Shoes,”  the  speaker  says,  “I  resolved  to  try  on 
every  size  seven  and  a half  in  the  store”  (lines  9-11).  The  poet  may  mean  that 
statement  literally  (exactly  as  the  words  suggest),  but  more  likely  the  poet  is  using 
hyperbole. 
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4.  a.  Why  does  the  speaker  insist  on  trying  on  several  pairs  of  expensive  shoes? 
b.  Is  the  poet’s  use  of  hyperbole  effective? 

5.  a.  How  do  you  think  the  store  clerk  feels  when  the  speaker  walks  out  shoeless? 
b.  How  do  you  think  the  speaker  feels? 


Mads 


Compare  your  responses  with  those  in  the  Appendix,  Section  Sr  Activity  2 on  page  96.  ^ | 

^ The  next  text  that  you’ll  read  concerns  a very  serious  form  of  discrimination.  Turn 


now  to  page  296,  and  read  the  article  “Halting  Hatred”  in  Crossroads  9. 


6.  Why  did  the  United  Nations 
choose  March  21  as  the  day  to 
promote  the  elimination  of  racial 
discrimination? 

7.  a.  How  did  Andrea  Ibsen  and  her 

classmates  present  their 
message  in  the  1998  Stop 
Racism  National  Video 
Competition? 


b.  Do  you  think  that  their  way  of  presenting  the  message  was  effective? 


8.  How  are  teenagers  at  Queen  Elizabeth  District  High  School  in  Sioux  Lookout, 
Ontario,  presenting  a message  that  racism  is  unacceptable? 

9.  Tasneem  Alibhai  says  that  more  people  of  Asian  and  African  descent  should  be 
shown  in  the  media. 


a.  Do  you  agree  that  most  models  and  people  in  the  media  are  Caucasian? 


b.  In  your  opinion,  should  more  people  from  visible  minorities  be  used  in 
TV  shows,  movies,  and  advertisements?  Explain. 

10.  Reread  the  conclusion  of  this  article  (the  last  paragraph). 

a.  Do  you  agree  with  this  statement? 

b.  Is  this  statement  an  effective  conclusion? 

Compare  your  responses  with  those  in  the  Appendix,  Section  3:  Activity  2 on  page  97. 

HI Ill  ^ >*  . 


61 


6 

\ 


Section  3:  Voicing  Your  Views 


In  this  activity,  you  thought  about  the  issue  of  discrimination,  and  you  read  about  how 
some  people  oppose  it  and  work  toward  eliminating  it  by  educating  others  through 
presenting  persuasive  arguments. 

As  you’ve  discovered  in  this  activity  and  the  previous  one,  persuasive  arguments  can 
be  made  in  the  form  of  speeches,  anecdotes,  poems,  video  presentations,  song  lyrics, 
posters,  or  in  other  ways.  You  also  learned  that  writers  and  speakers  sometimes  use 
hyperbole  or  exaggeration  for  emphasis  or  effect.  In  the  next  activity,  you’ll  think 
about  expressing  your  own  opinion  effectively. 


Activity  3:  Writing  Persuasively 


Expressing  Your  Views  in  an  Essay 

Most  people  enjoy  debating  an  issue.  No  doubt  you’ve 
frequently  voiced  your  opinion  on  a number  of  issues 
to  your  family,  friends,  relatives,  and  other  people. 
Perhaps  you’ve  heard  discussions  of  issues  on  the 
radio  or  watched  them  on  television.  If  you’ve 
attended  meetings,  you’ve  probably  heard  people 
voice  different  opinions  on  an  issue. 

Putting  your  opinion  in  writing  is  different  from 
telling  someone  what  you  think.  When  you’re 
expressing  an  opinion  in  writing,  you’re  actually 
writing  an  essay,  which  can  be  used  in  several  ways: 


as  part  of  a letter 

as  an  article  or  anecdote 

as  a speech 


Using  an  Essay  as  the  Body  of  a Letter 

Many  people  express  their  opinions  in  letters  sent  to  businesses, 
members  of  the  legislature,  members  of  Parliament,  the  premier  of  a 
province,  and  the  prime  minister  of  Canada. 

Newspapers  and  magazines  also  publish  letters  written  to  the  editor.  For 
example,  Maclean ’s  magazine  prints  several  letters  from  readers  in  every 
weekly  issue.  The  editorial  pages  of  most  newspapers  also  print  letters  from 
readers.  Usually,  letters  to  the  editor  are  fairly  brief.  In  fact,  if  the  letters  are  too 
long,  editors  will  sometimes  omit  part  of  the  content. 
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Using  an  Essay  as  an  Article  or  Anecdote 

Many  essays  expressing  opinions  are  published  in  newspapers,  magazines,  and  books. 
Generally,  opinions  published  as  essays  are  longer  than  those  published  as  letters.  The 
article  “Signposts  on  the  Journey”  and  the  memoir  “Consorting  With  Frogs”  are 
examples  of  short  anecdotal  essays. 

In  most  of  these  essays,  the  writers  have  researched  their  topics  thoroughly. 
Consequently,  their  opinions  are  supported  with  thoughtful  reasons  and  accurate 
factual  information.  The  writers  also  attempt  to  show  why  opposing  opinions  are 
wrong. 


Using  an  Essay  as  a Speech 


Some  people  rely  on  brief  notes  to  make  a speech,  but  most 
people  prefer  to  write  their  ideas  as  an  essay,  particularly 
if  they  want  to  express  their  ideas  in  carefully  chosen 
words.  “Save  South  Moresby!”  is  an  example  of  an 
essay  presented  as  a speech. 


The  length  of  a speech  depends  on  both  the 
audience  and  the  situation.  In  some  cases,  people 
are  invited  to  make  a speech  of  a certain  length. 
On  other  occasions,  the  speaker  must  determine 
the  appropriate  length  for  the  speech. 


Creating  a Convincing  Argument 

Do  you  remember  what  you  learned  about  essay  writing  in  Module  1 and  letter 
writing  in  Module  6?  As  you  may  recall,  you  need  to  keep  both  audience  and  tone  in 
mind  when  you’re  writing  a letter.  The  same  things  are  important  when  you’re 
expressing  an  opinion  in  writing.  You  also  need  to  think  about  organizing  your 
argument  and  supporting  your  opinion. 


Audience 

Think  carefully  about  whom  you’re  addressing 
(writing  or  speaking  to): 

• How  does  this  person  or  group  feel  about  the 
issue? 

• What  argument  would  be  most  persuasive  to 
this  audience? 

• What  kind  of  language  would  be  most 
effective  with  this  audience? 
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Tone 


If  you  want  to  influence  the  way  people  think  or  act,  you  have  to  treat  them 
respectfully.  Think  about  how  you  want  to  sound. 

• Will  a strong  and  passionate  tone  be  most  convincing? 

• Will  this  audience  be  more  impressed  by  a reasonable  and  logical  tone? 

• How  can  this  message  be  presented  persuasively  but  also  courteously? 

Organization 

As  with  any  piece  of  writing,  organizing  your  ideas  is  important. 

• How  can  you  begin  your  essay  to  establish  your  purpose  and  attract  the 
audience’s  interest  and  attention? 

• How  can  you  arrange  your  ideas  in  an  effective  order  and  provide  transitions 
from  one  idea  to  the  next? 

• What  type  of  conclusion  will  be  most  convincing? 

Supporting  Ideas  and  Refuting  the  Opposition 

Your  argument  will  be  persuasive 
only  if  you  can  provide  support  for 
your  opinion.  If  your  audience  is 
aware  that  your  ideas  are  based  on 
incorrect  or  incomplete  information, 
you’ll  receive  little  attention  and 
consideration  from  the  audience. 

You  also  need  to  anticipate 
arguments  that  could  be  used  against 
yours.  You  should  explain  why  those 
arguments  are  invalid  and  present 
evidence  to  refute  (prove  to  be  false 
or  incorrect)  them. 

• What  reasons  will  you  use  to  support  your  opinion? 

• What  experience  can  you  refer  to? 

• What  facts  will  support  your  ideas? 

• What  arguments  will  be  used  to  oppose  your  ideas? 

• How  will  you  refute  the  opposing  arguments? 


/ 
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Letters  to  the  Editor 

Read  the  following  letter,  which  was  sent  to  a community  newspaper: 


Your  cdiioria!  supporting  the  use 
of  lax  dollars  for  a live,  outdoor  rock 
music  restival  has  caused  me 
considerable  concern.  You  suggest 
that  the  festival  will  provitle 
enteriainment  that’s  accessible  to 
anyone  in  the  community, 
employment  for  those  organizing  the 
festival,  and  economic  spinol Ts  for 
some  local  businesses. 

' rhe  idea  of  a rock  music  fest  i v al 
^ ' niay  be  appealing  to  many  people. 

However,  when  our  schools  and 
L hospitals  need  new  equipment  and 
* our  roads  and  bridges  need  to  be 
upgraded  and  repaired,  it’s  difficult 
to  justify  spending  tax  dollars  on  a 
rock  music  festival. 


Furthermore,  has  anyone 
considered  the  cost  of  security? 
Extra  policing  will  be  required  if 
thousaitds  of  people  are  gathering  at 
the  festival  site.  Alcohol  and  drugs 
could  become  an  issue.  Additional 
police  officers  will  also  be  required 
..  in  the  community  to  protect  citizens 
and  businesses  from  possible 
> violence  and  vandalism. 

Instead  of  looking  for  yet  another 
source  of  enteriainment,  people 
should  be  supporting  initiatives  to 
improve  our  community.  Let's  use 
tax  dollars  for  worthwhile  projects 
that  benefit  everyone  in  the 
community,  not  just  rock  music 

Trent  Ardlcy 


! 1.  What  is  the  purpose  of  this  letter? 

I 2.  How  would  you  describe  the  writer’s  tone?  (What  is  the 

writer’s  attitude  toward  the  subject  and  the  potential 
audience  for  the  festival?)  Support  your  response  with 
references  to  the  letter  itself. 

I 3.  What  arguments  does  the  writer  use  to  support  his  main 

! idea? 

! 

|:  4.  Does  this  letter  have  a strong  conclusion?  Support  your 

' response  with  references  to  the  letter  itself. 


5.  If  you  replied  to  this  letter,  how  would  you  refute  the  writer’s  argument  in  the  last 
sentence  of  his  letter? 


^ Con^are  your  responses  with  those  in  the  Appendix,  Section  3:  Activity  3 on  page  98. 
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Look  through  a newspaper  or  magazine  to  find  the  pages  where  the  letters  to  the 
editor  are  published.  Read  a few  of  them,  and  think  about  how  the  writers  support 
their  opinions  and  attempt  to  persuade  their  audience  to  agree  with  them. 

6.  Identify  and  list  the  strategies  used  by  the  writers  to  make  their  letters  to  the 
editor  more  persuasive.  For  example,  do  they 


support  their  opinions  with  facts,  statistics,  examples,  testimonials,  and 
quotations  from  experts? 

try  to  get  the  reader  to  see  things  from  a different  perspective? 

offer  alternative  ideas  that  they  feel  would  resolve  the  issue? 

use  connotative  language  to  create  a particular  mood  or  add  emphasis  to 
their  points? 

compare  and  contrast  their  ideas  with  opposing  ideas? 
refute  opposing  arguments? 

involve  the  readers  by  making  the  issues  seem  personal? 
make  the  reader  feel  as  if  they’re  part  of  the  problem  or  solution? 
challenge  the  reader  to  take  action? 


fe:-' 

M 


For  helpful  comments,  refer  to  the  Appendix,  Section  3:  Activity  3 on  page  99. 


r” 


Planning  Your  Essay 

In  Assignment  Booklet  7B,  you’ll  be  asked  to  write  an  essay  presenting  your  opinion 
on  an  issue.  Take  a few  minutes  to  complete  the  following  questions  to  prepare  for 
this  assignment.  Write  the  answers  in  your  notebook. 

7.  a.  What  topic  are  you  interested  in? 

b.  Who  will  your  audience  be? 

c.  What  is  the  main  idea  that  you  want  to  express? 

d.  How  will  you  begin  your  essay? 

e.  What  arguments  will  you  use  to  support  your  opinion? 
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f.  How  will  you  organize  your  ideas? 

g.  How  will  you  end  your  essay?  Make  a list  of  two  or  three  ideas  for  your 
eonclusion  that  you  think  will  be  most  convincing  to  your  audience. 


For  helpful  comments,  refer  to  the  Appendix,  Section  3:  Activity  3 on  page  99. 


\ 


Now  that  you’ve  generated  ideas  and  done  some  planning,  you  may  want  to  pause  to 
do  research.  You  may  also  want  to  discuss  your  issue  with  a writing  partner  to  get 
more  ideas  or  to  hear  another  opinion. 


When  you’ve  gathered  the  necessary  information,  write  a 
draft  of  your  essay.  This  assignment  should  be 
approximately  500  words  long,  so  you’ll  need  several 
paragraphs. 


In  this  activity,  you’ve  seen  that  essays  are  often 
published  as  letters,  anecdotes,  or  articles,  or 
sometimes  are  used  as  speeches.  You’ve  also 
seen  how  important  it  is  to  consider  audience  and 
ideas  when  you’re  expressing  your  thoughts  in  an 


tone,  organization,  and  supporting 
essay. 


After  drafting  the  essay,  you’ll  need  to  revise  and  edit  it.  When  proofreading,  be  alert 
for  errors  that  you  might  make  when  using  adjectives  and  adverbs.  In  the  next 
activity,  you’ll  focus  on  ways  to  avoid  errors  caused  by  using  adjectives  and  adverbs 
incorrectly. 


Activity  4:  Using  Adjectives  and  Adverbs  Correctly 

The  best  player  on  the  team  is  Sylvia;  she  plays  really  well. 

In  other  modules,  you  investigated  ways  to  use  verbs 
and  pronouns  correctly.  Now  it’s  time  to  look  at 
adjectives  and  adverbs.  These  two  groups  of  words 
perform  the  job  of  modifying  or  describing.  Adjectives 
modify  nouns  and  pronouns.  Adverbs  usually  modify 
action  verbs,  but  they  can  also  modify  adjectives  and 
other  adverbs. 

Because  you  use  adjectives  and  adverbs  in  different 
places,  it’s  important  to  be  able  to  recognize  an 
adjective  and  an  adverb.  Many  adverbs  end  in  ly,  but 
some  don’t.  For  example,  the  following  words  are 
adverbs:  not,  never,  even,  today,  very. 
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1.  In  your  notebook,  create  a chart  like  the  one  that  follows.  Complete  the  chart  by 
writing  the  adverb  form  in  the  right-hand  column.  The  first  one  has  been  done. 


J p . Compare  your  chart  with  the  one  in  the  Appendix,  Section  3:  Activity  4 on  page  100.  ^ 


In  your  writing,  avoid  using  an  adjective  when  you  should  use  an  adverb.  Adverbs 
modify  action  verbs. 


Look  at  the  following  examples: 


ByMa  played  her  position  real 

Sylvia  played  her  position  really 
well. 

or 

Sylvia  played  her  position  very  well. 

The  operatopd^t  the>n^hine  going 

constapr 

The  operator  kept  the  machine  going 

constantly. 

MiC  Tompkins  writes  very  neat.^X. 

Mrs.  Tompkins  writes  very  neatly. 

Handbook  j 


For  more  information  on  adverbs  and  adjectives,  refer  to  your  Junior  High  English 
Language  Arts  Handbook.  Check  Section  2:  Grammar. 
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2.  In  each  sentence  that  follows,  an  adjective  has  been  used  instead  of  an  adverb. 
Rewrite  the  sentences  by  replacing  the  incorrect  adjectives  with  adverbs. 


a.  Luis  explained  the  situation  to  the  police  officer  more  careful. 


4' 


b.  Mel  was  playing  good  until  the  third  quarter. 


c.  Sandra  worked  through  the 
problems  easy. 

d.  The  instructor  asked  the  students  to 
talk  more  quiet  while  they  worked  in 
groups. 

e.  You  should  dress  warm  when  you  go 
hiking  in  the  mountains. 


Compare  your  sentences  with  those  in  the  Appendix,  Section  ; 


Activity  4 on  page  100. 


Although  adverbs  modify  action  verbs,  adjectives  are  used  in  complements  after  a 
linking  verb: 

Mr.  Fernando  is  good  with  computers. 

subject  linking  verb  adjective 


David  feels  bad  about  losing  the  game. 

subject  linking  verb  adjective 

When  you’re  using  adjectives  and  adverbs,  keep  these  points  in  mind: 

• Adjectives  and  adverbs  are  different  words,  and  they’re  not  interchangeable. 

• Adjectives  modify  nouns  and  pronouns.  They’re  also  used  in  complements 
after  linking  verbs. 

• Adverbs  modify  action  verbs,  other  adverbs,  and  adjectives. 


Forms  of  Adjectives  and  Adverbs 

Adjectives  and  adverbs  have  three  forms  or  degrees: 


• positive 

• comparative 

• superlative 
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You  use  the  positive  form  when  you’re  simply  describing 
something  or  someone: 

Mary  is  efficient. 

You  use  the  comparative  form  when  you’re  comparing 
two  things: 

Mary  is  more  efficient  than  Fred. 

You  use  the  superlative  form  when  you’re  comparing  three  or 
more  things: 

Mary  is  the  most  efficient  person  in  the  office. 

Generally,  adjectives  of  one  or  two  syllables  (for  example,  fast,  nice,  easy)  change 
their  form  by  adding  -er  or  -est  (easy,  easier,  easier/).  Longer  adjectives  and  most 
adverbs  change  their  form  by  using  more  or  less  {more  frequently,  less  frequently) 
and  most  or  least  {most  frequently,  least  frequently). 

Some  adjectives  and  adverbs  are  irregular;  they  have  comparative  and  superlative 
forms  very  different  from  the  positive.  An  example  is  good,  better,  best. 

The  following  table  shows  the  three  forms  or  degrees  of  some  adjectives  and  adverbs: 


I 


quick  (adjective) 

quicker 

quickest 

quickly  (adverb) 

more  quickly 

most  quickly 

smooth  (adjective) 

smoother 

smoothest 

smoothly  (adverb) 

more  smoothly 

most  smoothly 

good  (adjective) 

better 

best 

bad  (adjective) 

worse 

worst 

well  (adjective  and  adverb) 

better 

best 

beautiful  (adjective) 

more  beautiful 

most  beautiful 

suitable  (adjective) 

less  suitable 

least  suitable 

For  more  information  about  the  positive,  comparative,  and  superlative  forms  of 
adjectives  and  adverbs,  refer  to  your  Junior  High  English  Language  Arts  Handbook, 
Section  2:  Grammar. 
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The  Double  Superlative 

Never  use  an  -er  ending  if  you’ve  already  used  the  word  more: 

Incorrect:  The  meeting  lasted  more  longer  than  I expected. 

Correct:  The  meeting  lasted  longer  than  I expected. 

Similarly,  never  use  an  -est  ending  if  you’ve  already  used  the 
word  most: 

Incorrect:  Philip  wore  the  most  colourfulest  costume. 

Correct:  Philip  wore  the  most  colourful  costume. 

3.  In  each  of  the  following  sentences,  an  adjective  or  adverb  has  been  used 
incorrectly.  Write  the  corrected  sentences  in  your  notebook. 

Remember  to  use  the  comparative  form  when  you’re  comparing  two  items  or 
people;  use  the  superlative  form  when  you’re  comparing  three  or  more  items  or 
people. 

a.  Which  of  the  two  poems  did  you  like  most? 

b.  Brynn  is  more  livelier  than  her  sister. 

c.  That  test  was  more  harder  than  the  last  one. 

d.  Mitchell  is  the  youngest  of  the  two  boys. 

e.  Janice  has  the  beautifulest  voice  in  the  choir. 

f.  The  desperatest  refugees  tried  to  cross  the  sea  on 

g.  Ivan  is  more  taller  than  his  brother. 

h.  That  was  the  worse  movie  I’ve  ever  seen. 

i.  We  need  to  do  these  drawings  more  accurater. 

j.  I did  worst  on  this  quiz  than  I did  on  the  last  one. 


4 


Compare  your  sentences  with  those  in  the  Appendix.  Sectioi 


Activity  4 on  page  100. 
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For  more  information  about  double  superlatives,  refer  to  Section  2:  Grammar  of  your 
Junior  High  English  Language  Arts  Handbook. 


double 
negative  ^ 

an  error  made  by 
using  two 
negative  words 
together 


The  Double  Negative 

Negative  modifiers  are  words  like  never,  no,  and  not.  These  words  shouldn’t  be  used 
with  other  negative  words,  such  as  neither,  no  one,  nobody,  and  nothing.  The  words 
barely,  scarcely,  and  hardly  are  also  considered  to  be  negative,  so  they  shouldn’t  be 
used  with  other  negative  words.  When  you  use  two  negative  words  together,  you 
make  an  error  called  the  double  negative. 

The  following  table  shows  you  both  incorrect  and  correct  sentences: 


i never  had  no  paper  in  his  binder. 

Evan  never  had  any  paperdn  his  binder. 

No  one>i^er  offered  to  helpr 

No  one  ever  offered  to  help. 

1 He  didn’t  do  ^^v^rty  studying. 

He  did  barely  any  studying. 

She  won’t  do^^in^heihome. 

She  won’t  do  anything  at  home. 

1 Jose  l^^ardly  no  spare  ti™v 

Jose  has  hardly  any  spare  time. 

injured  man  can’t  scarcely  waffev 

The  injured  man  can  scarcely  walk. 

4.  Each  of  the  following  sentences  contains  a double  negative.  Rewrite  the  sentences 
so  that  they’re  correct. 

a.  We  don’t  have  hardly  any  money  for  lunch. 

b.  There  wasn’t  scarcely  enough  paper  to  make  the  posters. 

c.  He  doesn’t  know  nothing  about  carpentry. 

d.  Sam  can’t  barely  run  a mile. 

e.  They  couldn’t  see  nothing  for  miles. 

f.  Carol  never  eats  no  fatty  foods. 

g.  He  doesn’t  like  nothing  about  country  music. 

h.  Nobody  has  no  ideas  about  what  should  be  done. 
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i.  There  wasn’t  nothing  she  could  do  to  make  them  happy. 


j.  Larry  isn’t  never  going  to  finish  this  project. 


E^^-ipompan 


^ ipompare  your  responses  with  those  in  the  Appendix,  Section.  3:  Activity  4 on  page 


\ 


landbook 
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For  more  information  about  double  negatives,  refer  to  Section  3:  Writing  Effectively 
in  your  Junior  High  English  Language  Arts  Handbook. 


In  this  activity,  you’ve  discovered  how  important  it  is  to  know  the  difference  between 
adjectives  and  adverbs  and  how  to  use  them  correctly  when  talking  and  writing.  At 
this  point  in  your  journey  through  English  Language  Arts  9,  you  know  that  adjectives 
and  adverbs  have  three  forms.  You  use  the  positive  form  to  describe  something  or 
someone,  the  comparative  form  to  compare  two  things,  and  the  superlative  form  to 
compare  three  or  more  things. 


In  this  activity,  you’ve  also  reinforced  your  understanding  of  another  aspect  of 
grammar  by  correcting  sentences  in  which  two  negative  words  were  used  together. 

It’s  just  as  important  to  use  words  correctly  when  you’re  speaking  as  it  is  when  you’re 
writing.  In  the  next  activity,  you’ll  think  about  presenting  an  opinion  orally,  and  use 
your  knowledge  about  the  correct  use  of  verbs,  pronouns,  adjectives,  and  adverbs  to 
impress  your  audience. 


Activity  5:  Speaking  Out! 


In  Activity  3,  you  planned  an  essay  in  which  you  presented  your  opinion  on  an  issue. 
You  saw  that  your  essay  could  be  used  in  a letter,  article  or  anecdote,  or  in  a speech. 


Speaking  in  public  can  be  intimidating.  With  practice,  most 
speakers  become  less  nervous.  Most  people  don’t 

memorize  a speech;  they  rely  on  note  cards  or  they  read 
their  speech.  Usually,  it’s  best  to  type  a speech  on  a 
computer  and  print  it  double-spaced  so  that  you  can 
see  the  words  clearly.  It’s  also  important  to  rehearse 
your  speech  several  times  before  you  present  it  so  that 
you’re  confident  you  can  read  it  without  pausing  awkwardly 
or  stumbling  over  words. 


Suppose  that  you  attended  a meeting  concerning  the  issue  you  chose  to  write  your 
essay  about,  and  you  were  asked  to  address  the  group.  What  should  you  keep  in  mind 
when  you’re  giving  a speech? 
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The  Content  of  Your  Speech 
Audience  and  Tone 

As  you  learned  in  Activity  3,  when  you  write  a speech  you  need  to  think  about 
audience  and  tone. 


When  I’m  giving  a speech  to  teenagers  or  to  younger  kids,  I use 
informal  language.  I also  use  quite  a bit  of  humour. 


When  I’m  addressing  a group  of  adults,  I’m  more  formal.  I 
want  to  sound  mature  and  thoughtful.  I still  might  use  some 
humour,  but  I’m  careful  about  what  I say  and  how  I say  it. 


The  Introduction 


A speech  needs  an  introduction  that  will  attract  the  audience’s 
attention.  In  some  cases,  you  might  need  to  introduce 
yourself  and  greet  the  audience. 


“Good  evening,  ladies  and  gentlemen.  My  name  is 
Dale  Ward.  Fm  the  president  of  the  Pleasantview 
Youth  Association,  and  I want  to  present  some  ideas 
about  this  subject  on  behalf  of  the  Youth  Association.” 


Here  are  some  suggestions  for  introductions: 


• A question  is  sometimes  a good  way  to  begin  a speech. 


Wkai  m a clemxyiacf  wMen  mcuuf.  people,  dxmt  kdlm.  to-  mte? 

• You  can  use  a startling  piece  of  information  to  begin  a speech: 

Uie  ladt  jjededxii  eleelum,  mLj,  kaij^  the  elkjMe  etecloAA  tmlheeed  to  uote. 

• A short  anecdote  works  well  to  draw  the  audience’s  interest: 


imp  jjamiiip,  etectkmd.  weAe  aluMupd  ne<pa/i(leeL  oA.  impoAiaed  eueeidU.  M if 
(fnx2ml^jaihe/i  telieAjeJi. . . . 
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Organizing  Your  ideas 

Organizing  your  ideas  is  important  in  a speech.  Look  back  at  Jeff 
Gibbs’s  speech  entitled  “Save  South  Moresby!”  on  page  322  in 
Crossroads  9. 


Gibbs  outlined  five  main  points  in  his  speech.  Many  speakers  will 
tell  their  audience  that  they  have  a particular  number  of  points. 
Then  the  audience  listens  for  these  ideas. 


Vo-  'U4ypypmt  imj,  pomt  o^-  9 to  d/icuAO  ipoun-  oMmikm 

to-  impjOodaMt 


VUeoio  a/io  neoAjcmd^  to-  cp-  akeaJi  wdik  ttuA-  plan-. 


Supporting  Your  Opinion 

Your  speech  will  be  persuasive  only  if  you’ve  got  good  support  for  your  opinion. 

• Do  research  to  find  the  information  that  you  need. 

• Ensure  the  information  that  you  present  is  complete  and  correct. 


You’ll  lose  credibility  if  you  give  incorrect  information  in  your 
speech.  However,  you’ll  gain  credibility  if  you  can  cite 
evidence  to  support  your  opinion. 


The  Conclusion 

Finally,  a strong  conclusion  is  essential  for  a speech.  You  should  restate  your  position. 
You  might  also  appeal  to  the  audience  to  take  some  action. 
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Delivering  Your  Speech 

Of  course,  what  you  say  is  critical  in  a speech,  but  how  you  say  it  is  also  important. 
Here  are  some  points  to  keep  in  mind  when  you’re  making  a speech: 

Eye  Contact 

Remember  to  look  at  the  audience  as  much  as  possible.  Before  you  begin,  take  a 
moment  to  look  around  at  the  people.  Then,  during  the  speech,  pause  frequently  to 
make  eye  contact  with  members  of  the  audience. 

When  you’re  reading  a speech,  you  should  pause  at  the  end  of  sentences  and  look  up. 
At  the  end  of  your  speech,  look  at  the  audience  again  before  you  sit  down. 

Posture  and  Gestures 

Although  the  audience  is  listening  to  you,  they’re  also 
watching  you.  Stand  straight,  and  avoid  making 
distracting  gestures  or  movements,  such  as  shuffling 
your  feet  or  playing  with  your  hair. 

Speed  and  Clarity 

Most  inexperienced  speakers  talk  or  read  too  quickly, 
which  causes  the  audience  to  miss  important  points.  If 
you  remember  to  pause  at  punctuation  marks  and  after 
important  ideas,  you’ll  give  the  audience  time  to 
consider  what  you’re  saying. 

Also,  if  you’re  speaking  too  quickly,  your  words  will  likely  be  hard  to  understand. 
You  might  slur  your  words,  mumble,  or  sound  garbled.  When  you  speak  at  an 
appropriate  speed,  you’ll  speak  more  clearly,  and  your  audience  will  understand  you. 

Volume 

Speak  loudly  enough  so  that  everyone  can  hear  you.  If  you’re  using  a microphone,  try 
to  test  it  in  advance  so  that  you  know  how  close  you  need  to  be. 

Expression 

When  speaking,  show  enthusiasm  for  your  subject.  You  want  to  sound  lively  and 
maybe  even  passionate  to  demonstrate  how  strongly  you  believe  in  what  you’re 
saying.  Some  speakers  colour-code  or  highlight  important  words  in  their  written 
speech  with  coloured  markers  and  emphasize  these  words  when  speaking. 
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Listen  to  the  speech  on  track  #7,  Disk  2 of  your  English  Language  Arts  9 Audio  CD. 
Then  answer  the  following  questions  in  your  notebook. 

1.  What  is  the  speaker’s  main  idea? 

2.  a.  What  type  of  beginning  does  the  speaker  use? 

b.  Do  you  think  the  speaker’s  beginning  is  effective?  Why  or  why  not? 

3.  How  does  this  speaker  provide  support  for  the  main  idea? 

4.  a.  How  does  this  speaker  end  the  speech? 

b.  Do  you  think  the  speaker’s  conclusion  is  effective?  Why  or  why  not? 

5.  Use  the  given  scale  to  evaluate  the  speaker’s  delivery: 


speed  and  clarity 

volume 

[ expression 

1 - Poor 

2 - Needs  improvement 

3 - Good 

4 - Excellent 


% 


andbook 


For  more  information  about  making  a speech,  refer  to  your  Junior  High  English 
Language  Arts  Handbook,  Section  5:  Communicating  in  Other  Ways. 


The  best  way  to  improve  your  public- speaking  skills  is  to  practise  with  a tape 
recorder  or  a videocassette  recorder — and  then  listen  to  yourself  critically.  You  can 
also  ask  someone  to  listen  to  you  rehearse  your  speech. 


In  Assignment  Booklet  7B,  you’ll  be  asked  to  use  your 
essay  as  a speech  and  to  record  your  presentation  for 
assessment.  Rehearse  your  speech  several  times 
before  making  your  final  recording. 

In  this  activity,  you  learned  that  both  the 
content  and  delivery  of  a speech  are  important. 

If  you  take  the  time  to  organize  and  support 
your  ideas,  you’ll  create  a speech  worth  listening 
to.  Rehearsing  a speech  before  you  present  it  to  your 
audience  will  increase  your  confidence. 


Section  3:  Voicing  Your  Views 
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Conclusion 


This  section  has  focused  on  presenting  opinions  in  writing  and  in  speech.  Whether 
you’re  expressing  an  opinion  in  a letter,  essay,  or  speech,  you  need  to  consider  the 
audience  and  your  tone.  You  know  that  it’s  very  important  to  organize  your  ideas 
carefully  and  to  support  your  points  with  reasons,  facts,  or  experience.  If  you  want 
people  to  consider  and  respect  your  opinions,  you  must  check  the  accuracy  of  the 
information  you  want  to  present. 

In  this  section,  you’ve  also  gained  more  editing  expertise,  and  you’ve  thought  about 
how  to  use  adjectives  and  adverbs  correctly.  Remember,  you  must  be  alert  when 
you’re  proofreading  so  that  you  can  identify  grammatical  errors  in  using  verbs, 
pronouns,  adjectives,  and  adverbs. 

Assignment4^®^J%|  Turn  to  Assignment  Booklet  7B,  and  complete  the  assignment  for  this  section. 


/ 
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In  Module  7,  you’ve  looked  at  ways  in  which  people  express  their  opinions — in 
poems,  stories,  and  plays;  in  essays,  editorials,  and  letters;  and  in  speeches.  As  well, 
you’ve  practised  expressing  opinions  of  your  own  and  you’ve  created  and  presented  a 
speech.  You’ve  also  investigated  the  business  of  staging  a play.  Finally,  you’ve  looked 
into  using  phrases  to  combine  ideas  in  your  writing,  and  you’ve  examined  the  correct 
use  of  adjectives  and  adverbs. 

The  overriding  theme  of  Module  7 has  been  choices.  Throughout  your  life,  you’ll  be 
called  upon  to  make  choices  and  decisions.  Some  of  them  will  be  as  simple  as  what 
stylistic  devices  to  use  in  your  writing  while  others  will  be  complex  moral  decisions. 
Whatever  choices  you’re  called  upon  to  make,  it  will  help  if  you’re  able  to  clarify  the 
issues  and  express  your  decisions  clearly  and  fully.  Knowing,  from  your  reading  and 
from  communicating  with  others,  that  you  aren’t  alone  in  having  to  make  tough 
choices  should  also  help  make  the  process  easier  for  you. 


Turn  to  Assignment  Booklet  7B,  and  complete  the  Final  Module  Assignment 
for  Module  7.  Submit  your  Assignment  Booklet  for  assessment. 


Glossary 


Backdrop:  a large  cloth,  hung  at  the  back  of  the 
stage,  painted  to  represent  a place 

Caricature:  a drawing  that  exaggerates  the 
peculiarities  or  defects  of  its  subject 

Cliffhanger:  a type  of  story  ending  that  leaves 
the  reader  in  suspense 

Connotation:  the  emotional  charge  that  a word 
carries 

Costumes:  the  clothing  worn  by  actors 

Dangling  modifier:  an  error  created  by  using  a 
phrase  without  the  noun  or  pronoun  it 
modifies 

Denotation:  the  literal  meaning  of  a word 

Double  negative:  an  error  made  by  using  two 
negative  words  together 

Drama:  a way  of  presenting  a story  through 
action;  a serious  play  rather  than  a comedy 

Dynamic  character:  a character  who 

experiences  growth  or  change  as  a result  of 
events  in  the  story  or  play 

Hyperbole:  exaggeration  used  for  emphasis  or 
effect 


Lighting:  the  lights  used  on  stage;  lighting 
helps  to  create  atmosphere  or  mood 

Misplaced  modifier:  an  error  created  by 

separating  a word  or  phrase  from  the  word  it 
modifies  or  describes 

Playwright:  the  author  of  a play 

Props:  abbreviation  of  properties — the  objects 
actors  use  in  their  roles 

Pseudonym:  a fictitious  name  used  by  an 
author 

Set:  the  scenery  created  on  stage 

Sound  effects:  the  sounds  created  for  special 
purposes  in  a play 

Stage  directions:  the  information  given  in  a 
script,  usually  written  in  italics,  to  help 
readers  visualize  what’s  happening  and  tell 
actors  how  to  perform  the  play 

Structure:  in  drama,  the  way  a play  is  put 
together 

Symbol:  something  that  stands  for  something 
else 


? 
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Suggested  Responses 

Section  1 : Activity  1 

1.  The  speaker  of  this  poem  could  be  a boy  or  girl,  but  at  the  end,  the  injured  owner  of  the 
motorcycle  calls  the  speaker  a “good  man.” 

2.  The  speaker  finds  a motorcycle  lying  on  its  side  with  its  engine  running.  He  wants  to  take  it 
for  a ride;  but  the  motorcycle  doesn’t  belong  to  him,  and  he  knows  that  he’ll  be  stealing  it  if 
he  takes  it. 

3.  a.  The  speaker  wishes  that  he  could  take  the  motorcycle  and  go  for  a ride:  “We  could  find 

the  end  of  a road,  meet  the  sky  out  on  Seventeenth”  and  “I  thought  about  hills.”  Also, 
“On  the  bridge  we  indulged  a forward  feeling,  a tremble”  suggests  his  eagerness  to  ride 
the  motorcycle. 

b.  The  motorcycle  attracts  the  speaker  with  its  “pulsing  gleam,”  “shiny  flanks,”  and 
“demure  headlights.” 

c.  The  motorcycle  obviously  fascinates  the  speaker.  The  reader  can  visualize  the  powerful, 
shiny  motorcycle,  which  draws  the  speaker  under  its  spell. 

4.  a.  He  looks  for  the  motorcycle’s  rider. 

b.  The  speaker  knows  that  there  must  be  some  explanation  for  the  abandoned  motorcycle 
that  still  has  its  engine  running.  He  knows  that  taking  the  motorcycle  would  be  stealing. 

c.  Responses  may  vary.  He  probably  realizes  that  he  did  the  right  thing  when  he  helped 
the  motorcyclist,  but  the  boy  still  wishes  that  he  had  a chance  to  ride  it.  The  line  “I 
stood  there,  fifteen”  implies  that  he  watches  with  longing  and  regret  as  the  motorcycle 
disappears. 

d.  He  demonstrates  integrity  by  helping  the  motorcyclist  and  by  not  taking  the  motorcycle. 
He  shows  honesty  and  kindness. 

5.  a.  The  word  “fifteen”  is  used  in  the  title,  as  the  last  word  in  the  poem,  and  at  the  end  of  the 

first  three  stanzas,  for  a total  of  five  times. 

b.  At  this  age,  teenagers  are  often  fascinated  with  the  idea  of  operating  vehicles  especially 
powerful,  exotic  ones  like  motorcycles.  The  speaker  is  old  enough  to  be  interested  in 
driving  a motorcycle,  and  he  may  even  know  something  about  driving.  However,  he’s 
not  old  enough  to  legally  operate  a motorcycle  by  himself. 
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6.  The  best  statement  of  theme  is  D:  Even  though  people  make  a morally  correct  choice,  they  may  still 
feel  regret.  Statements  A and  B are  morals  (lessons  about  right  and  wrong).  Statement  C is  unsuitable 
because  this  poem  doesn’t  focus  on  the  feeling  of  satisfaction  experienced  by  doing  the  right  thing. 
This  statement  is  also  unsuitable  to  express  a theme  because  it’s  presented  as  a universal  truth  rather 
than  as  something  that  may  hold  true  in  some  situations.  Statement  D includes  the  speaker’s  feeling 
of  regret  about  not  taking  advantage  of  his  opportunity  to  ride  the  motorcycle. 

7.  a.  The  girl  and  boy  want  to  defy  the  British  authorities  and  show  that  they  think  Cyprus  should  be 

independent  of  British  control. 

b.  The  girl  pretends  that  she’s  looking  for  her  cat. 

8.  a.  The  British  major  plans  to  check  the  students  in  the  school.  He  plans  to  locate  any  students  who 

are  absent. 

b.  The  major  believes  that  the  culprits  must  be  found  and  punished  to  teach  a lesson  to  the  others. 
He  wants  the  people  to  know  that  they  won’t  be  able  to  evade  punishment. 

9.  a.  Mariposa  knows  that  the  purple  dye  identifies  her.  She  can’t  wash  it  off  her  skin,  and  she  knows 

that  it  will  be  difficult  for  her  to  hide  for  a long  period  of  time. 

b.  Esperanza  says  that  her  father  is  a dyer,  who  uses  vegetable  dyes.  Her  words  give  Teo  the  idea. 
The  author  is  also  suggesting  that  vegetable  dyes  are  readily  available  in  the  community. 

c.  All  of  the  children  of  Mariposa’s  age  dye  their  faces  and  hands  purple. 

10.  a.  Mariposa’s  friends  and  relatives  probably  admire  Mariposa  for  her  courage. 

b.  The  headmaster  may  not  completely  approve  of  Mariposa’s  act,  but  his  words  show  that  he’s 
also  opposed  to  British  control.  Very  likely,  the  headmaster  also  admires  the  courage  and 
ingenuity  of  the  children. 

c.  The  British  major  probably  thinks  that  Mariposa  is  a rebel  and  law-breaker.  He  may  also  think 
that  she’s  sneaky  and  dishonest.  However,  it’s  also  possible  that  he  might  respect  Mariposa  for 
her  courage. 

Section  1 : Activity  2 

1.  The  author  uses  the  first-person  point  of  view  so  that  the  narrator,  Walter,  can  explain  his  dilemma 
and  reveal  his  feelings.  The  story  sounds  as  though  Walter  is  explaining  to  someone  how  he  ended 
up  cheating  on  his  assignment.  The  reader  also  experiences  the  same  surprise  as  Walter  at  the  ending 
of  “The  Long  Journey.” 
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2.  The  narrator  admits  that  he  had  stayed  up  very  late  the  night  before  because  of  a history  report  that 
he  had  handed  in  a day  late.  Also,  instead  of  writing  a story,  he  spends  his  entire  evening  looking 
through  magazines  to  find  a story  to  copy.  When  he’s  hesitating  about  handing  in  his  story,  the 
teacher  asks  him,  “Well,  Walter,  isn’t  yours  completed?”  It  sounds  as  though  the  teacher  wouldn’t  be 
surprised  if  Walter  didn’t  hand  in  the  assignment. 

3.  a.  Walter  hasn’t  written  his  story,  and  the  assignment  is  due  the  next  day.  He’s  had  five  weeks  to 

write  a story  of  2000  words,  but  he  hasn’t  even  started  it.  He  could  fail  English  if  he  doesn’t 
complete  this  assignment,  and  he  knows  that  his  parents  would  be  angry  and  disappointed 
in  him. 

b.  As  Walter  sits  in  the  auditorium,  he  wonders  how  he  can  possibly  turn  in  this  story  as  his  own 
work.  He  thinks  to  himself  “Could  I be  put  in  jail?”  and  “How  could  anyone  ever  know?”  and 
“Who  would  know?  I’ll  know.  I haven’t  stolen  since  I was  eight... until  now.”  When  the  teacher 
asks  for  his  story,  Walter  hesitates,  thinking,  “I  don’t  think  I can.” 

4.  a.  Cliffhanger  endings  leave  readers  curious  about  what  happens.  This  type  of  ending  causes 

readers  to  use  their  imaginations  and  create  their  own  endings. 

b.  At  the  end  of  “The  Long  Journey,”  readers  don’t  know  what  will  happen  to  Walter  for 
plagiarizing  the  story.  Obviously,  the  teacher  will  know  that  Walter  has  copied  the  story,  but  how 
will  Walter  be  punished? 

c.  The  ending  is  ironic  because  Walter  has  convinced  himself  that  a male  English  teacher  would 
never  be  familiar  with  a story  published  in  Good  Housekeeping,  a magazine  usually  read  by 
women.  Ironically,  the  teacher’s  aunt  passed  him  the  story,  which  had  been  written  by  one  of  her 
students.  Also,  Walter  was  afraid  that  his  cheating  would  be  discovered,  but  he  never  anticipated 
that  the  teacher  would  have  a copy  of  the  original  story  and  read  it  aloud  in  class.  Ironically,  the 
teacher  and  Walter  both  thought  that  the  story  was  an  excellent  example  of  symbolism. 

5.  The  title  refers  to  the  long  journey  that  Walter  takes  to  complete  this  assignment.  He  procrastinates 
for  weeks;  then  he  makes  numerous  attempts  to  get  started.  Einally,  he  spends  hours  looking  through 
magazines  to  find  a story  that  he  can  use  for  a model.  At  last,  he  decides  to  copy  the  story,  changing 
only  the  names  of  the  characters.  His  guilt  also  causes  him  to  feel  that  the  hours  leading  up  to 
handing  in  the  assignment  are  a long  journey. 

6.  Responses  will  vary.  No  doubt,  the  teacher  will  be  angry  and  disappointed.  Walter  could  get  zero  on 
the  assignment  and  consequently  fail  English.  In  some  schools,  Walter  could  also  be  punished  for 
cheating.  He  might  have  to  serve  a detention  or  could  even  be  suspended.  His  parents  also  might 
punish  him  for  cheating. 

7.  There  is  no  suggested  answer  for  this  question.  You  may  feel  that  Walter  should  not  be  punished  too 
severely.  However,  you  should  consider  that  the  other  students  likely  worked  hard  to  complete  their 
stories.  How  will  they  feel  if  Walter  isn’t  punished? 
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Section  1 : Activity  3 


1.  Your  chart  should  look  like  this: 


I nauseated  .. 

273 

Vi;l  feeling  sick 

: telekinesis 

' 

273* 

M the  ability  to  move  an  object  through  the  power  of  thought  alone 

J (without  physical  contact) 

' telepathy 

J the  ability  to  communicate  using  thoughts  alone  (without  speech) 

manoeuvring 

A'*#'. 

: . 273  *. 
...# 

. 

j moving  is  a planned  way 

thermal 

r 273 

^ a rising  column  of  hot  air 

' paraplegic  A 

: . 277 

^ j paralysis  of  the  legs  and  lower  trunk 

; irreconcilable; 

' 279  ; 

j cannot  be  made  to  agree 

; permeable. 

279 

^ j able  to  be  passed  into  or  through 

1 garish  " * 

^ ‘280  " 

; unpleasantly  bright  and  glaring 

android 

' 281 

:i  1 a robot  that  looks  like  a human  being 

frenetically  ^ 

282 

1 frenzied  and  frantic 

2.  There  is  a lot  of  evidence  that  this  story  takes  place  in  the  future.  First,  the  teens  are  flying  heliolites. 
Jon  is  skilled  in  telepathy  and  telekinesis,  which  in  his  society  are  used  by  spies  and  government 
officials.  The  doctor  says  that  advances  have  been  made  in  nerve  regeneration  so  that  people  can 
recover  from  paralysis.  The  Master  of  Ceremonies  at  the  lottery  draw  is  an  android.  People  have 
videophones.  Through  a lottery,  poor  people  are  given  a chance  of  receiving  expensive  medical  care. 

3.  a.  Jon  is  able  to  use  his  mind  to  move  objects  (telekinesis)  and  to  communicate  using  only  thoughts 

(telepathy). 

b.  Later  in  the  story,  Jon  uses  his  mind  in  an  attempt  to  control  the  lottery.  He  tries  to  guide  the  ball 
with  Nev’s  National  Security  Number  on  it  into  the  narrow  exit  passage  of  the  machine  so  that  it 
will  be  the  winning  number. 

4.  The  initial  incident  is  Nev’s  accident.  The  crash  of  Nev’s  heliolite  causes  his  paralysis.  Peri’s  guilt, 
and  Jon’s  desire  to  help  Nev. 
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5.  Nev  and  his  mother  are  unable  to  afford  the  expensive  medical  treatment  that  Nev  needs  to 
rehabilitate  his  paralysis. 

6.  a.  Nev  is  Jon’s  best  friend.  Jon  wants  to  help  Nev  win  the  lottery  so  that  Nev  can  get  expensive 

medical  treatment.  Jon  is  faced  with  deciding  whether  he  should  use  his  powers  to  cheat  in 
the  lottery. 

b.  Jon  does  try  to  manipulate  the  balls  with  the  numbers,  but  he  eventually  realizes  that  other 
people,  like  Mrs.  Temple,  are  also  desperate  to  win  the  lottery.  He  leaves  the  auditorium, 
allowing  Mrs.  Temple  to  win. 

c.  Peri  is  extremely  upset  with  Jon’s  decision.  She  believes  that  Jon  has  betrayed  Nev. 

7.  The  last  line  suggests  a hopeful  ending  to  the  story.  The  words  suggest  that  Nev,  with  Jon’s  help,  will 
eventually  regain  the  use  of  his  legs.  Instead  of  using  his  special  talents  to  cheat  on  the  lottery,  Jon  is 
using  them  to  help  Nev  regenerate  the  nerves  in  his  spine. 

8.  Your  chart  might  look  similar  to  this: 


• Your  friend  will  get  a better  mark.  • Cheating  is  wrong. 


• Your  friend  will  be  grateful  for 
your  help. 


• The  teacher  might  see  that  you’re 
helping  your  friend. 


• Your  friend  might  help  you  in  the 
future. 


• You  could  be  punished  for 
cheating. 


• Your  friend  won’t  disappoint  his  or 


• Your  friend  could  also  be  punished 
for  cheating. 


her  parents  by  failing. 


• The  other  students  might  see  you 
and  your  friend  cheating.  They 
might  tell  the  teacher. 


• Your  reputation  as  an  honest  and 
trustworthy  person  could  be 
destroyed  if  you’re  seen  cheating. 
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Section  1 : Activity  4 

1.  a.  Darren  enjoyed  playing  ball  with  his  friends. 

b.  Frieda  was  walking  toward  the  bridge. 

c.  The  horse  cut  its  leg  during  the  race. 

d.  Eve  waited  eagerly  beside  the  store’s  entrance. 

e.  In  the  morning,  Ken  made  breakfast. 

2.  a.  prepositional  phrase 

b.  infinitive  phrase 

c.  infinitive  phrase 

d.  prepositional  phrase 

e.  infinitive  phrase 

3.  a.  Karen  needed  a screwdriver  to  repair  the  dripping  tap. 

b.  Candy  put  up  a sign  to  show  the  way  to  the  auction. 

c.  Fred’s  friends  planned  a surprise  party  to  celebrate  his  graduation. 

d.  It  took  Kelvin  many  hours  to  prepare  for  the  chess  competition. 

e.  Tyson  found  a quiet  place  to  relax. 

4.  a.  Queen  Elizabeth  I,  one  of  England’s  greatest  monarchs,  ruled  for  nearly  50  years. 

b.  Dawn  Gibson,  an  excellent  tennis  player,  has  won  first  prize  in  several  tournaments. 

c.  The  concert  hall,  an  impressive,  beautiful  building,  was  located  in  the  centre  of  the  city. 

d.  Biology,  Joyce’s  favourite  subject,  is  essential  for  careers  in  medicine. 

e.  Edmonton,  the  capital  of  Alberta,  has  many  oil  refineries. 
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5.  a.  Straining  every  muscle,  the  cyclist  reached  the  crest  of  the  hill. 

b.  Julian  cleaned  the  car  filled  with  sand  and  trash. 

c.  The  youngster  was  staring  at  the  store  windows  glittering  with  coloured  lights. 

d.  Trained  for  emergencies,  the  hospital  staff  rushed  into  action. 

e.  Pleased  with  the  outcome  of  the  luge  race,  the  crowd  cheered  loudly  for  the  winner. 

6.  Your  responses  should  be  similar  to  these: 

a.  Concentrating  on  his  form,  Ted  executed  a perfect  back  dive. 

b.  Escaping  her  guard,  Jane  raced  down  the  court  and  scored  easily. 

c.  Fighting  to  control  her  tears,  Adena  was  overwhelmed  with  sadness. 

d.  Carrying  their  injured  friend,  the  mountain  climbers  at  last  reached  the  valley. 

e.  The  old  sign,  faded  by  the  rain  and  wind,  was  almost  unreadable. 

7.  a.  participial  phrase  (including  a prepositional  phrase) 

b.  appositive  phrase  (including  prepositional  phrases) 

c.  appositive  phrase  (including  prepositional  phrases) 

d.  participial  phrase  (including  a prepositional  phrase) 

e.  infinitive  phrase  (including  a prepositional  phrase) 

f.  appositive  phrase  (including  a participle,  zagged,  and  prepositional  phrases) 

g.  participial  phrase  (including  prepositional  phrases) 

h.  infinitive  phrase 

i.  prepositional  phrase 

j.  infinitive  phrase  (followed  by  prepositional  phrases) 
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Section  2:  Activity  1 


1.  There  are  no  suggested  responses  for  this  quiz.  Look  at  the  way  you  rated  yourself.  Are  you  mostly 
concerned  about  yourself,  or  are  you  sensitive  to  other  people’s  needs  and  rights? 

2.  The  father  of  a sixteen-year-old  boy  is  narrating  this  anecdote. 

3.  a.  Responses  will  vary.  Most  parents  are  concerned  about  their  children.  As  children  grow  older  and 

become  more  independent,  many  parents  worry  that  their  teenagers  will  be  injured  in  an  accident 
or  get  into  some  kind  of  trouble. 

b.  Responses  will  vary.  Parents  have  many  concerns  about  their  teenagers — drugs  and  alcohol, 
smoking,  drinking  and  driving,  poor  marks  in  school,  driving  recklessly  and  injuring  themselves 
and  others,  pregnancy,  and  trouble  with  the  law.  From  a more  positive  perspective,  parents  are 
concerned  with  such  things  as  their  children’s  career  choices,  social  development, 
extra-curricular  activities,  and  dietary  habits. 

4.  a.  The  narrator  says  the  four  basic  necessities  are  a reliable  TV  converter,  a comfortable  couch,  the 

need  to  remain  horizontal  (and  motionless)  on  the  couch  for  hours,  and  the  need  to  constantly 
practise  driving  the  car. 

b.  Responses  will  vary.  The  author  is  partly  serious  and  partly  joking.  Most  teens  and  the  parents  of 
most  teens  will  be  amused  at  this  list  of  common  teen  habits.  However,  some  teens  may  be 
offended  by  these  generalizations. 

5.  a.  The  negative  signposts  that  he  mentions  are  poor  grades,  failing  grades,  no  grades  (implying  that 

the  teen  has  dropped  out  of  school),  a bad  attitude,  trouble  with  friends,  and  trouble  with  the  law. 

b.  Responses  will  vary.  Using  drugs  and  alcohol,  smoking,  and  refusing  to  comply  with  rules  of  the 
house  are  possible  answers. 

6.  a.  The  narrator’s  son  walks  into  a potentially  violent  situation  to  protect  a smaller  boy. 

b.  The  narrator  sees  that  his  son  is  a person  who  cares  about  other  people.  His  son  isn’t  a bully,  but 
is  someone  who  defends  those  who  are  smaller  and  weaker  than  he  is.  His  son  demonstrates 
integrity  in  this  instance,  and  the  father  is  proud  of  him. 

c.  Responses  will  vary.  Positive  signposts  are  a pleasant,  cooperative  attitude;  a willingness  to  help 
out  at  home;  an  effort  to  do  well  at  school;  a display  of  self-esteem  and  integrity;  a choice  of 
friends  who  are  pleasant,  honest,  and  hard-working;  and  a strong  conviction  that  drugs,  alcohol, 
and  smoking  are  destructive. 
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Section  2:  Activity  2 


1.  a.  Trish  asks  her  mother,  “You  said  I would  babysit  Barb’s  motherT 

b.  When  Helen  comes  to  lunch  with  Trish  and  her  mother,  Helen  is  fascinated  by  the  wooden  gull 
that  can  flap  its  wings.  Helen  wears  brightly  coloured  barrettes  shaped  like  pink  and  red  rabbits. 
She  also  has  her  sweater  on  inside  out.  Helen’s  daughter  tells  Trish  that  Helen  doesn’t  know  who 
many  people  are  any  more.  Helen  is  also  fascinated  by  a mechanical  pink  rabbit  on  TV.  She  also 
assumes  that  Trish  lives  at  the  bottom  of  Helen’s  garden.  She  climbs  onto  a kitchen  counter  to 
look  for  something  but  forgets  what  it  is  that  she’s  looking  for.  She  believes  that  people  are 
coming  to  her  house  for  a party,  and  she  wants  to  wear  a party  hat. 

2.  Trish  wants  to  spend  Saturday  night  with  her  boyfriend,  Gavin. 

3.  Helen  climbs  onto  a kitchen  counter,  and  she  doesn’t  want  to  go  to  bed  because  she  thinks  she’ll 
miss  the  party. 

4.  Trish  creates  a party  for  Helen,  and  helps  Helen  make  party  hats.  Trish  also  plays  the  piano  to  amuse 
Helen. 

5.  While  Helen’s  memory  is  generally  very  poor,  she  does  seem  to  recall  some  important  memories, 
such  as  the  birthday  of  her  deceased  husband. 

6.  a.  At  the  beginning  of  the  story,  Trish  calls  Helen  a “weird  old  lady.”  To  Trish,  Helen  is  like  a 

problem  child. 

b.  By  the  end  of  the  story,  Trish  calls  Helen  “a  neat  lady.”  Trish  offers  to  come  back  to  stay  and 
party  with  Helen  again.  Trish  has  become  more  sympathetic  and  understanding  toward  Helen. 

7.  This  story  shows  that  Helen  is  still  capable  of  enjoying  life.  Moreover,  Barb,  Helen’s  daughter,  is  a 
kind  and  sympathetic  caregiver.  Trish’s  mother,  and  eventually  Trish,  are  also  kind  to  Helen.  The 
story  illustrates  the  compassion  that  many  people  feel  toward  those  who  are  sick  or  disabled. 

Section  2:  Activity  3 

1.  The  information  on  page  313  includes  the  title  of  the  play,  the  author,  the  list  of  characters  and  a 
brief  description  of  who  they  are,  and  a short  outline  of  the  set. 

2.  The  announcer  explains  that  Sue  and  Joanna  are  young  artists  living  in  a small  apartment  of  an  old 
house.  The  announcer  also  explains  that  Joanna,  also  called  Johnsy,  is  very  sick  and  is  lying  in  bed. 

A doctor  is  examining  her. 
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3.  a.  Sue  would  look  worried  and  speak  in  a concerned  tone  of  voice.  She  might  even  be  frightened 

that  her  friend  is  dying. 

b.  Johnsy  would  look  pale  and  tired.  When  she  speaks,  later  in  Act  One,  her  voice  would  sound 
weak  and  lifeless. 

4.  The  main  conflict  is  related  to  Johnsy’s  illness  and  her  apparent  willingness  to  die.  Sue,  the  doctor, 
and  Behrman  all  want  Johnsy  to  fight  her  disease.  Their  problem  is  how  to  encourage  Johnsy  to 
want  to  live. 

5.  a.  Sue  and  the  doctor  walk  away  from  Johnsy’s  bed  so  that  Johnsy  cannot  hear  their  conversation. 

b.  The  doctor  says  that  Johnsy  is  seriously  ill,  but  he  believes  that  she  will  live  if  she  sets  herself 
the  positive  goal  of  being  interested  in  life. 

c.  Naples  is  in  Italy.  Johnsy  wants  to  visit  Italy  to  see  the  Bay  of  Naples  and  paint  it.  She  envisions 
this  place  as  very  scenic  and  believes  that  it  will  challenge  her  artistic  abilities. 

6.  a.  Behrman  and  Johnsy  are  both  painters. 

b.  Behrman  tells  Sue  that  “There  is  nothing  to  cry  about.”  He  lowers  the  shade  on  the  window  and 
tells  Sue  not  to  raise  it.  He  says  “maybe  that  last  leaf  will  never  fall  from  the  wall.” 

7.  Johnsy  says  that  the  last  leaf  has  stayed  for  seven  days.  This  implies  that  a week  has  gone  since  the 
last  act. 

8.  The  doctor  tells  Johnsy  that  she’s  well  again.  The  doctor  also  informs  the  women  that  Behrman  died 
the  previous  night. 

9.  a.  Falling  leaves  indicate  autumn  or  the  beginning  of  winter.  Usually,  this  time  of  year  is 

associated  in  nature  with  death.  However,  the  last  leaf  symbolizes  the  struggle  for  life  or  the 
fight  against  death.  Johnsy  is  inspired  to  overcome  her  illness  by  the  last  leaf. 

b.  Behrman  painted  the  last  leaf  on  the  wall.  The  doctor  thinks  it’s  Behrman’s  masterpiece, 
because  the  painting  encouraged  Johnsy  to  fight  against  death. 

10.  Behrman’s  determination  to  help  Johnsy  causes  him  to  go  outside  in  the  wind  and  rain  to  paint  the 
last  leaf  on  the  wall.  Unfortunately,  his  efforts  cause  him  to  become  ill,  and  he  dies  a few  days  later. 
Behrman  illustrates  that  compassion  and  determination  can  often  overcome  adversity. 
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Section  2:  Activity  4 


1.  Diagrams  will  vary  somewhat.  The  instructions  pertaining  to  set  design  at  the  beginning  of  the  play 
stipulate  that  these  items  appear  on  the  stage: 

• two  small  beds 

• a table 

• chairs 

• an  easel  and  paints 

• a window  through  which  can  be  seen  the  wall  and  a vine 

If  the  play  were  being  performed,  set  designers  would  be  free  to  add  other  props  they  considered 
appropriate.  They  would  also  be  able  to  arrange  the  items  on  the  stage  as  they  saw  fit,  considering 
such  things  as  the  view  the  audience  would  have  of  the  actors  and  the  ease  with  which  the  actors 
could  move  around  the  stage.  (For  example,  it  wouldn’t  be  wise  to  place  Johnsy’s  bed  directly 
behind  or  in  front  of  the  table  and  chairs.) 

Here’s  a diagram  showing  one  possible  arrangement  of  the  basic  props.  Yours  may  be  rather 
different. 


2.  Some  of  the  props  that  are  needed  are  two  beds  with  pillows  and  blankets,  a bowl  of  soup,  a small 
table  beside  the  beds,  an  old-style  doctor’s  bag  with  some  instruments  such  as  a stethoscope, 
possibly  some  old-fashioned  bottles  of  medicine,  a window  with  a shade,  chairs,  an  easel,  a drawing 
board,  pencils  or  charcoal,  possibly  a lamp  or  old  light  fixture,  some  bedroom  furniture,  a wash 
basin,  and  a pitcher  of  water. 


c. 
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3.  Your  chart  should  look  like  this: 


: . V ;:j  Johnsy  seems  quite 

young,  perhaps  20  to 

r " t . 25  years  old.  She  looks 

‘ ^ 1 thin  and  pale.  Her  hair 

: Johnsy  \|  |Qj,g  spread  out 

, , . 1 over  the  pillow.  In  Act 

; Two,  she  has  more 
*'  j colour  in  her  face  and 
; . * her  hair  is  tied  back. 

Pii 

Johnsy  is  wearing  a 
simple  nightgown, 
white  to  emphasize  her 
frailty.  In  Act  Two,  she 
wears  a nightgown  and 
perhaps  a colourful 
bedjacket. 

In  the  first  act,  Johnsy 
seems  weak  and 
resigned.  She’s  more 
lively  and  cheerful  in 

Act  Two. 

i ; ! Sue  is  probably  similar 

i ' . ‘ , , in  age  to  Johnsy,  or 

; perhaps  a bit  older.  She 

1^  looks  worried.  Since 

she’s  been  nursing 
^ Johnsy,  she  appears 

' ^ somewhat  untidy.  Her 

r . ^ . long  hair  is  tied  back  or 

1 fastened  with  pins.  In 

L ^ot  Two,  she  looks 

. . tidier  and  less  harassed. 

Sue  wears  an  apron 
over  her  dress.  She 
wears  sturdy  shoes  and 
no  jewellery.  Her  dress 
suggests  that  she’s  a 
poor  artist. 

1 

Sue  is  very  worried 
about  her  friend  in  the 
first  act.  She’s  troubled 
by  Johnsy’ s apparent 
acceptance  of  death.  In 
the  second  act.  Sue  is 
cheerful  and  optimistic. 

- r ’!?  "S  The  doctor  is  a man  of 
. unknown  age  (from 
, 30  to  60  years  old).  He 
the  doctor  looks  worried  in  Act 

One,  but  in  Act  Two 
' he’s  confident. 

The  doctor  wears  an 
old-fashioned,  dark- 
coloured  suit  with  an 
old-fashioned  shirt  and 
shoes.  He  carries  a 
pocket  watch  and  wears 
spectacles. 

The  doctor  is 
compassionate  and 
concerned  in  Act  One. 

In  Act  Two,  he’s 
cheerful  and  pleased. 

' Behrman  is  an  old  man, 

1 perhaps  from  60  to 

Behrman  70  years  old.  He  looks 

somewhat  untidy.  His 
hair  is  thin  and  uncut. 

Behrman  wears  an  old 
shirt,  pants,  and  shoes. 
He’s  poor,  and  his 
clothing  is  worn  and 
unfashionable. 

Behrman  is  concerned. 
When  he  hears  about 
Johnsy’s  fascination 
with  the  leaves,  he 
becomes  determined. 
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4.  Johnsy  shows  the  greatest  alteration.  She  changes  from  a weak,  pale,  and  resigned  patient  to  a 
stronger  and  more  optimistic  one.  Sue  changes  from  a worried,  harassed  young  woman  to  a cheerful 
and  optimistic  friend.  The  doctor  changes  from  a concerned  physician  to  a satisfied  one. 

5.  a.  In  Act  One,  the  atmosphere  should  be  sombre  to  suggest  Johnsy’s  serious  illness  and  impending 

death.  The  lighting  should  be  low,  allowing  shadows  and  stressing  Johnsy’s  frailty.  The  lighting 
through  the  window  should  suggest  a dull,  rainy  day. 

b.  In  Act  Two,  the  atmosphere  should  be  cheerful  and  optimistic.  The  lighting  through  the  window 
should  suggest  a sunny  morning.  The  room  should  be  brightly  lit  from  the  sunshine. 

6.  a.  The  sound  of  wind  could  be  used  in  Act  One,  while  the  sounds  of  a door  opening  and  closing  and 

steps  on  a staircase  could  suggest  the  doctor’s  departure  and  Behrman’s  entrance.  In  Act  Two,  the 
sound  of  chickadees  chirping  could  be  used  to  suggest  a pleasant  autumn  or  winter  day. 

b.  Background  music  in  Act  One  should  be  sombre  and  soft.  In  Act  Two,  background  music  should 
be  cheerful,  possibly  the  tune  of  a happy  song. 

Section  3:  Activity  1 

1.  The  old  man  believes  that  toads,  like  people,  have  a right  to  live  and  should  be  protected.  He  says 
that  they  have  places  to  go,  just  as  humans  do. 

2.  a.  Some  people  respect  nature  as  much  as  they  respect  human  life. 

b.  Responses  will  vary.  The  story  and  the  imagery  in  the  poem  present  an  attractive  picture  of  the 
old  man  saving  the  toads. 

3.  a.  The  two  examples  of  imagery  are  “leathery  hands”  and  “wet  brown  life.” 

b.  These  images  help  the  reader  to  see  the  hands  and  the  toads.  The  hands  are  brown-toned,  hard, 
and  wrinkled;  the  toads  are  lively,  noisy,  and  very  wet. 

4.  a.  In  the  first  part  of  his  speech,  Gibbs  relates  an  anecdote  that  changed  his  attitude  toward  the 

environment.  He  goes  on  to  tell  of  other  experiences,  and  of  the  Environmental  Youth 
Alliance’s  history. 

b.  Responses  will  vary.  His  introduction  effectively  links  Gibbs  personally  with  his  subject  matter. 

5.  a.  Responses  will  vary.  If  you  care  about  the  environment,  you’ll  probably  agree  with  many  of 

his  points. 
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b.  Gibbs  effectively  sets  out  his  five  main  points  and  supports  these  ideas.  His  final  point  invites 
young  people  to  get  involved  in  protecting  the  environment. 

6.  a.  Responses  will  vary.  Gibbs’s  arguments  are  presented  in  a down-to-earth  way.  He  doesn’t  show 

anger  at  a particular  industry  or  corporation.  He  appeals  to  young  people  to  become  educated 
about  the  environment  and  to  act  on  potential  problems. 

b.  The  photograph  on  page  323  shows  the  beauty  of  a forest.  It  reminds  people  of  how  terrible  it  is 
to  destroy  such  a beautiful  place. 

7.  a.  Mowat  is  suggesting  that  hunting  for  sport  involves  killing  animals  and  birds  needlessly.  He 

believes  that  it’s  contrary  to  the  laws  of  nature. 

b.  Responses  will  vary.  Some  people  argue  that  hunting  controls  the  overpopulation  of  wildlife  and 
provides  food  for  people. 

8.  a.  Mowat  presents  his  message  by  relating  an  anecdote  of  how  his  father  taught  him  to  shoot.  He 

describes  his  early  experiences  with  hunting  and  his  final  hunting  experience. 

b.  A personal  story  is  often  an  effective  way  to  present  a message.  Mowat  describes  his  experience 
so  that  the  reader  can  share  his  feelings. 

9.  Responses  will  vary.  Your  response  will  likely  depend  partly  on  your  attitude  toward  hunting  and 
the  environment. 

10.  a.  The  caricature  stresses  Mowat’s  beard  and  his  pipe. 

b.  The  pen  represents  the  weapon  that  Mowat  uses  instead  of  a rifle.  In  the  drawing,  Mowat  carries 
the  pen  as  he  would  carry  a rifle.  Using  the  pen,  Mowat  writes  about  protecting  animals  and 
birds  instead  of  killing  them. 

Section  3:  Activity  2 

1.  The  speaker  sounds  like  a woman  who  isn’t  wealthy.  She  could  be  any  age. 

2.  a.  The  store  clerk  apparently  believes  that  the  speaker  hasn’t  enough  money  to  buy  the  shoes. 

Perhaps  the  speaker  isn’t  dressed  very  fashionably. 
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b.  The  store  clerk  has  prejudged  the  speaker.  She  has  made  a decision  about  the  shopper  and  her 
financial  situation  without  knowing  anything  about  her.  Because  of  her  perception  of  the  speaker, 
the  clerk  would  rather  not  serve  her  because  she  feels  it  would  be  a waste  of  her  time.  As  a result, 
the  clerk  is  rude  and  disrespectful.  However,  she  eventually  does  serve  the  customer. 

With  a partner  or  in  a group,  discuss  whether  the  speaker  experienced  discrimination.  Was  she 
discriminated  against  because  she  was  stereotyped  and  treated  rudely  by  the  clerk?  Or  do  you 
think  she  would  have  experienced  discrimination  only  if  the  clerk  had  refused  to  serve  her?  What 
was  your  initial  opinion?  Which  opinion  do  you  hold  after  the  discussion?  What  is  the  opinion  of 
your  partner  or  other  members  of  your  group?  Did  any  of  them  change  their  ideas  as  a result  of 
the  discussion?  Did  you  arrive  at  a consensus?  What  was  the  argument  that  convinced  you  or 
another  person  to  change  opinions? 

3.  Your  responses  may  be  similar  to  these; 

a.  The  children  were  so  dirty  that  they  looked  as  if  they  were  made  of  mud. 

b.  The  waves  were  as  high  as  mountains. 

c.  After  the  windstorm,  dust  a metre  thick  covered  everything. 

d.  The  mosquitoes  were  as  big  as  crows. 

e.  It  took  ages  to  do  the  homework. 

4.  a.  The  speaker  believes  that  it’s  her  right  to  try  on  whatever  shoes  she  wants  to.  She  feels  that  the 

store  clerk  shouldn’t  judge  her. 

b.  Responses  will  vary.  The  poet’s  use  of  exaggeration  stresses  that  the  speaker  is  determined  to 
assert  her  rights. 

5.  a.  The  store  clerk  is  probably  angry  because  she’ll  have  to  return  all  of  the  shoes  after  spending  a 

lot  of  time  and  energy  with  a customer  who  had  no  intention  of  buying  anything.  The  clerk  was 
most  likely  also  very  embarrassed  by  the  deliberate  humiliation  she’s  been  made  to  undergo. 

b.  The  speaker  probably  feels  satisfaction  that  she  has  asserted  her  rights. 

6.  March  21  is  the  anniversary  of  the  Sharpeville  massacre  that  occurred  in  South  Africa  during  the 
time  of  apartheid  (segregation).  On  that  day  in  1960,  69  black  protestors  were  killed  by  police  during 
a peaceful  rally  against  apartheid. 

7.  a.  Ibsen  and  her  classmates  depicted  children  playing  at  a nursery.  They  accompanied  the  pictures 

with  messages  such  as  “Everyone  is  the  same;  all  these  babies  are  beautiful.” 
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b.  Responses  will  vary.  Their  presentation  emphasized  that  children  are  unaware  of  racial 
differences.  Children  learn  discrimination  from  others. 

8.  At  Queen  Elizabeth  District  High  School,  a number  of  cross-cultural  activities  were  organized, 
including  a concert. 

9.  a.  Opinions  will  vary.  Some  models  from  non-Caucasian  races  are  shown  in  magazines  and 

catalogues  and  on  TV. 

b.  Opinions  will  vary.  It’s  important  to  represent  all  races  and  cultures  in  the  media  so  that  people 
feel  included  in  society. 

10.  a.  Responses  will  vary.  If  people  feel  excluded  from  society,  they’ll  often  want  to  defy  society’s 
customs  and  rules.  They  may  decide  not  to  participate  in  the  education  system,  and  they  may 
end  up  unemployed.  Through  education  and  work,  people  discover  their  strengths. 

b.  The  statement  effectively  reminds  people  that  racism  affects  not  only  its  victims,  but  all  society. 
When  racism  deters  some  groups  from  succeeding,  society  suffers  from  poverty  and  crime. 

Section  3:  Activity  3 

1.  The  author’s  purpose  is  to  oppose  the  proposal  to  spend  tax  dollars  on  a rock  music  festival. 

2.  The  tone  of  the  letter  is  reasonable.  The  author  is  critical  of  the  proposal,  but  doesn’t  criticize  or 
insult  the  people  who  support  the  festival.  In  the  last  paragraph,  the  author  is  somewhat  critical  of 
the  people  likely  to  attend  such  a festival  when  he  says,  “Instead  of  looking  for  yet  another  source 
of  entertainment....”  He’s  implying  that  many  citizens  merely  look  for  ways  to  amuse  themselves 
rather  than  find  methods  to  contribute  something  positive  to  society. 

3.  The  author  argues  that  money  is  needed  for  other  projects.  He  says  that  schools  and  hospitals  need 
new  equipment,  and  that  roads  and  bridges  need  to  be  upgraded  and  repaired.  The  author  also  says 
that  the  festival  will  require  extra  policing,  which  will  cost  money. 

4.  The  last  sentence  of  the  letter  is  persuasive  because  it  suggests  that  tax  dollars  should  support  the 
whole  community  rather  than  only  special  interest  groups. 

5.  Trent  Ardley’s  letter  may  persuade  some  people.  However,  the  argument  that  tax  dollars  should  be 
used  only  for  projects  for  everyone  in  the  community  can  easily  be  refuted.  A lot  of  tax  dollars  are 
used  for  special  groups  projects.  For  example,  some  projects  benefit  only  seniors  or  young  children. 
When  tax  dollars  are  used  to  support  a hockey  arena,  curling  rink,  art  gallery,  or  symphony 
orchestra,  special  interest  groups  are  being  supported.  Tax  dollars  spent  on  a particular  group  of 
people  in  society  often  provide  direct  or  indirect  benefits  to  many  other  groups  or  to  society  in 
general. 
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6.  Which  strategies  were  used  by  the  writers?  Which  were  used  most  often?  What  strategies  that  were 

not  listed  in  question  6 did  you  notice  being  used  by  the  writers? 

Have  you  used  some  of  these  strategies  to  make  your  own  writing  more  persuasive?  Which  ones? 

Did  you  discover  strategies  that  you  might  try  to  use  in  a future  persuasive  text?  Which  ones? 

7.  a.  For  your  essay  topic,  choose  an  issue  that  you  care  about.  An  issue  may  affect  you  personally,  or 

it  may  affect  everyone  in  your  school,  community,  province,  country,  or  world.  Perhaps  you’re 
interested  in  the  issues  that  you  read  about  in  Crossroads  9: 

• Is  preserving  the  environment  important  to  you?  Do  you  believe  that  individuals  and 
governments  should  do  more  to  protect  the  environment  and  stop  pollution? 

• Do  you  support  or  oppose  hunting  animals?  Do  you  believe  that  animals  have  rights  that 
should  be  protected? 

• Do  you  think  that  racism  or  discrimination  exists  in  your  school  or  community?  What  do 
you  think  should  be  done  to  eliminate  racism  and  discrimination? 

You  may  prefer  to  choose  a different  issue  that  you  feel  strongly  about.  Your  essay  will  be  more 
interesting  if  you  describe  the  issue  and  explain  what  you  think  can  be  done  about  it. 

b.  Is  the  issue  you  chose  to  write  about  of  interest  to  a wide  audience,  or  do  you  want  to  express 
your  opinion  to  a particular  person  or  group?  Would  you  use  this  essay  as  a speech  or  letter? 

c.  In  a sentence  or  two,  summarize  your  opinion.  This  statement  will  be  your  thesis — the  point  that 
you  want  your  audience  to  remember  and  accept. 

d.  Questions,  anecdotes,  and  facts  can  all  be  effective  beginnings  for  an  argument.  Create  a 
tentative  first  sentence  for  your  essay.  (Remember,  your  thesis  shouldn’t  be  your  first  sentence.) 

e.  Make  a list  of  the  reasons  and  experiences  that  you  can  use  to  support  your  opinion.  Do  you  have 
facts  and  examples  to  support  your  ideas?  Will  you  need  to  do  some  research  to  locate  support 
information?  How  will  you  refute  opposing  views? 

f.  Use  a web  or  outline  to  help  organize  your  thoughts.  Each  paragraph  should  have  its  own  main 
point  or  reason,  supported  with  other  ideas. 

g.  Most  persuasive  essays  conclude  with  a restatement  of  the  main  idea.  If  you  want  your  audience 
to  take  some  action  (such  as  vote  in  a particular  way  or  stop  using  pesticides  or  give  up 
smoking),  you  might  also  make  an  appeal  in  your  conclusion.  Emphasize  the  idea  (or  ideas)  that 
you  want  your  audience  to  remember.  Make  a list  of  two  or  three  ideas  for  your  conclusion  that 
you  think  will  be  most  convincing  to  your  audience. 
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Section  3:  Activity  4 

1.  Your  chart  should  look  like  this: 


Adjectives 

Adverbs 

r sweet  ^4.  5*-/^ 

! careful  ' i 

carefully 

hlfsjv 

harshly 

. regretful  , , 

regretfully 

bad  # ' 1 

badly 

^ smooth  ■ ■ ■ ; 

smoothly 

[ soft  ^ X . j 

softly 

usually 

Uappy 

happily 

2.  a.  Luis  explained  the  situation  to  the  police  officer  more  carefully. 

b.  Mel  was  playing  well  until  the  third  quarter. 

c.  Sandra  worked  through  the  problems  easily. 

d.  The  instructor  asked  the  students  to  talk  more  quietly  while  they  worked  in  groups. 

e.  You  should  dress  warmly  when  you  go  hiking  in  the  mountains. 

3.  a.  Which  of  the  two  poems  did  you  like  more? 

b.  Brynn  is  livelier  than  her  sister. 

c.  That  test  was  harder  than  the  last  one. 

d.  Mitchell  is  the  younger  of  the  two  boys. 

e.  Janice  has  the  most  beautiful  voice  in  the  ehoir. 

f.  The  most  desperate  refugees  tried  to  cross  the  sea  on  rafts. 
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g.  Ivan  is  taller  than  his  brother. 

h.  That  was  the  worst  movie  I’ve  ever  seen. 

i.  We  need  to  do  these  drawings  more  accurately. 

j.  I did  worse  on  this  quiz  than  I did  on  the  last  one. 

4.  a.  We  have  hardly  any  money  for  lunch. 

b.  There  was  scarcely  enough  paper  to  make  the  posters. 

c.  He  doesn’t  know  anything  about  carpentry. 

d.  Sam  can  barely  run  a mile. 

e.  They  couldn’t  see  anything  for  miles. 

or 

They  could  see  nothing  for  miles. 

f.  Carol  never  eats  any  fatty  foods. 

or 

Carol  eats  no  fatty  foods. 

g.  He  doesn’t  like  anything  about  country  music. 

or 

He  likes  nothing  about  country  music. 

h.  Nobody  has  any  ideas  about  what  should  be  done. 

i.  There  wasn’t  anything  she  could  do  to  make  them  happy. 

or 

There  was  nothing  she  could  do  to  make  them  happy. 

j.  Larry  is  never  going  to  finish  this  project. 

or 

Larry  isn’t  ever  going  to  finish  this  project. 

Section  3:  Activity  5 

1.  The  speaker’s  main  idea  is  that  freedom  of  speech  is  a right  that  everyone  must  respect.  Protesters 
cannot  expect  to  have  their  freedom  respected  when  they  aren’t  respecting  other  people’s  rights. 
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2.  a.  The  speaker  begins  by  asking  two  provocative  questions:  “Is  freedom  of  speech  a right  or  a 

privilege?”  and  “But  should  freedom  of  speech  be  limited?” 

b.  Your  response  will  probably  depend  on  whether  the  questions  caught  your  attention. 

3.  The  speaker  refers  to  several  different  demonstrations,  such  as  the  ones  at  the  World  Trade 
Conference  in  Seattle  and  in  Quebec  City  at  the  Summit  of  the  Americas.  The  speaker  also  mentions 
environmental  protests  against  logging  and  nuclear  testing,  the  African-American  civil  rights 
movement,  and  the  Vietnam  War  protests. 

4.  a.  The  speaker  ends  the  speech  by  stating  an  opinion.  The  speaker  believes  that  protests  and 

demonstrations  should  not  be  allowed  to  interfere  or  disrupt  other  people’s  activities.  The 
speaker  concludes  by  saying  that  “Freedom  of  speech  belongs  to  everybody — not  just 
protesters!” 

b.  Your  response  will  probably  depend  upon  how  convincing  you  think  the  speaker  is.  Does  the 
speech  persuade  you  that  the  speaker  is  correct? 

5.  This  speaker  practised  the  speech  several  times  before  recording  it.  When  you  rehearse  and  listen  to 
yourself  on  a tape  recorder  or  use  a camcorder  to  record  yourself,  you  should  achieve 

excellent  scores. 
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